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ABSTRACT

FOR US, BY US: Why do we need an HBCU interpreter education program?

By
Rencia S. Gravesande
Master of Arts in Interpreting Studies
Western Oregon University
December 2021

This research document can be used as a catalyst for a proposed interpreter education
program housed at an Historically Black College and University (HBCU). Currently, there
are not any education programs for sign language interpreters at these institutions. This
research is a cross-disciplinary between HBCUs and the sign language profession. A review
of literature addresses issues in current interpreter programs under the phenomenon of ‘White
gaze’ in the profession explained through the lens of anti-racist policies. The aims of this
research were to answer: 1) What are the benefits of having an interpreter education program
(IEP) at an HBCU? 2) Why is there a need for our (Black/African American) own space? and
3) If given the option, would current and former Black interpreting students have chosen to
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go to an HBCU for their IEP? Bishop State Community College is an HBCU that once
offered an interpreting program. The program was analyzed through four semi-structured
interviews with administrators and alumni. A look into the inner workings of the program
was coupled with survey results. A mixed methods approach uncovered five major themes
from interview and survey data. Those themes are Culture, Positive Impact on Black Deaf
community, Increase Numbers/Representation, Racism/Microaggressions, and Program
Structure. This study provides continuing conversations for recognizing the importance of
not only diversifying the profession but educating the current/future pool of interpreters on
serving, understanding, and working with the demographic of Black Deaf and hearing
consumers, interpreters, students, and interpreter educators.
Keywords: Black, HBCU, Historically Black College and University, Black Deaf,
culture, interpreter education program, IEP, anti-racist
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CHAPTER 1: INTRODUCTION TO THE STUDY

I think one of the seats at the table is also saying that, you know, I'm inviting you to have a
seat at my table.

–Solange, A Seat at the Table

Background
During my undergraduate studies, I remember analyzing ethical scenarios in my
Introduction to ASL-English Interpreting class. We applied the Registry of Interpreters for
the Deaf (RID) Code of Professional Conduct in conjunction with Dean and Pollard’s (2001)
Demand-Control Schema. The scenarios utilized were to help us become better equipped for
when we entered the interpreting profession. I was not fond of these frozen text activities but
could not understand why. I realized what my main qualm was with those ethical scenarios’
exercises. I realized those ethical scenarios did not present matters of discrimination or
racism. Issues left unaddressed as an interpreter or consumer who identified as Black,
Hispanic/Latinx, Asian, Native American, or any other racially minority groups in the
profession. Not one. It dawned on me when I was confronted with those issues on the job
without the necessary tools. I also realized my inquiries about such issues were met with
unintentional deflections–never received straight answers. Let’s be honest– none of my
professors looked like me, and I was one of two Black students in the program— I do not
think they knew how to navigate those conversations.
How did I find my way as a Black female interpreter? I am still finding my way from
my professional experiences. Currently, I work as a full-time staff interpreter at my alma
mater, where I am the only Black interpreter in the Deaf/hard of hearing services department.
Let me break it down: 1) the last time there was a Black interpreter in this position was over
ten years ago, 2) all the Deaf/hard of hearing services coordinators have been white women,
and 3) the majority of the staff interpreters were either white women or white men. This is
how I know the university has become accustomed to that “look.” I have had several
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encounters with professors who have commented, “Oh, you don’t look like you’re from the
Access Office.” To which I respond, “Oh? Please tell me, what does a person from the
Access Office look like?” Or professors ask, “Are you sure you’re not their graduate
assistant?” Age is another factor, so I tend to address the second comment differently because
I am younger than my colleagues. “No, I’ve been working as a professional interpreter for 6
years.” Now, to all those prior ingredients of being a token, add a dash of continuous
microaggressions, under a predominantly white institution in deep South Georgia. You get a
Black interpreter suffering from racial battle fatigue (Williams, 2008). I came back because I
wanted to be what I lacked, and I knew succeeding classes with Black interpreting students
would experience similar struggles. I was not prepared as an interpreter to deal with those
experiences. I wanted to “break the cycle” through my position by having a seat at the table.
But also, why should we have to go through that when we could build our own table?
The journey to this topic was nothing short of the yellow brick road. It started with
researching the importance of Black interpreters and learning to serve a diverse Deaf
population better. I also toyed with the idea of white allyship in the interpreting community.
Around the time I started reading Why Are All the Black Kids Sitting Together in the
Cafeteria?: And Other Conversations About Race (Tatum, 2017), social media interpreter
groups were buzzing about starting an interpreting program at an HBCU, and after numerous
conversations with my professors and mentors, the emerald city finally appeared.
Inspiration for the project title is rooted in Solange’s 13th song on her album A Seat
At The Table: F.U.B.U (Knowles, 2016). According to Genius Lyrics, the explanation for this
song “F.U.B.U.” is solely and authentically a Black empowerment anthem. The origin of
FUBU, with the acronym meaning “For Us, By Us” is an American clothing company
founded in the ’90s within the hip-hop community. This clothing brand was one of the many
influential hip-hop/urban apparel companies alongside Phat Farm, Coogi, Sean Jean, and
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Rocawear. Hip-hop fashion became mainstreamed thanks to Carl Jones and T. J. Walker’s
L.A.-founded company Cross Colours. Interest in Cross Colours’ streetwear styles soared
nationwide when actor Will Smith dawned the brand’s clothing on The Fresh Prince of BelAir. Consumer demand for this African American-owned and oriented apparel line created
seismic shifts in the fashion industry (Cole, N, 2020).
I knew this research was going to be a huge undertaking. The fear delayed me until I
sent out my survey. The responses put into perspective how much the Black community
needs continuous research in the interpreting field. The responses moved me profoundly with
the reassuring collective sounds of “I’m not the only one” and “Maybe we do need our own
space to develop our own tools.” Dr. Elisa Maroney encouraged me to research an HBCU in
Alabama that previously offered an interpreting program. Bishop State Community College
once offered an associate degree in American Sign Language to become an interpreter for the
Deaf (Busby, 2009). That led to conducting inspiring interviews with Gordon Vernon, Lee
Stoutamire, and program directors Sue Scott and Dr. Jackie Bruce. It is time for another
HBCU interpreting program. We need a space to be unapologetically Black, African
American, Caribbean, African, and Afro-Latinx. We need a space that invites others to our
table to learn what is needed for this demographic to succeed in an interpreting program and
beyond. Everyone can eat!
My mother is a product of an HBCU education, hailing as an alumna of Morgan State
University. Monique and Shatika are two of my best friends who graduated from an
Adventist HBCU, Oakwood University. I dedicate this project to you, three phenomenal
Black/Caribbean women.
Statement of the Problem
The current climate demonstrates an increased recognition of the need for Black sign
language interpreters for the Black Deaf community members. There is a burden of
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oppressive societal constructs Black interpreters face. Current literature provides evidence of
instances with microaggressions and blatant racism within IEPs and the profession.
Additionally, there is a lack of education on the Black Deaf community and a need for
preservation of Black ASL (see…The Hidden Treasure of Black ASL, Black Deaf Students: A
Model for Educational Success, Unfolding the Soul of Black Deaf Expressions, and other
resources provided on the Black Deaf Center website). National Black Deaf Advocates
(NBDA) meetings, National Alliance of Black Interpreters (NAOBI) chapters’, and other
Black-led organizations/agencies host frequent meetings and provide rich publications to
connect us across states to address these issues. At organization meetings and online forums,
Black interpreters and interpreting students discuss the want and the need for us to have a
space to learn the craft--specifically at an HBCU.
Current literature suggests that the lack of education on Black Deaf communities in
Interpreter Training Programs (ITPs) further creates gaps in services, value, and accessibility
(Carpenter, 2017). It perpetuates the idea that white Deaf and white hearing cultures are the
only correct perspectives worth teaching and learning (Carpenter, 2017). Carpenter identified
Fendi’s (2019) terms of racist ideas and racist policies. Fendi (2019) defines a racist policy as
any measure that produces or sustains racial inequity between racial groups. There has been a
desperate need to address equity issues within the interpreting profession. Addressing these
needs means analyzing the policies that govern the field.
Purpose of the Study
The purpose of this thesis project is to address why it is time for another interpreter
education program stationed at an HBCU (Historical Black College and University). There
has not been direct research on interpreter education programs and HBCUs. Currently, most
education and training programs for sign language interpreters in America are at
Predominantly White Institution (PWIs). According to CollegeBoard, out of the 119 total
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programs listed, 22 are Hispanic Serving Institutions (HSIs), and one misidentified HBCU.
On the Registry of Interpreters for the Deaf website, out of 145 total programs listed, 22 are
HSIs, three are Asian American and Native American Pacific Islander-Serving Institutions
(AANAPISIs), and one HBCU which program ended in 2017. The Commission on
Collegiate Interpreter Education website search found out of the 20 total programs listed,
three are HSIs. The factors that are driving this study are not limited to but include the
current political climate rooted in racist policies, the recognition of the increased demand for
Black interpreters, the small sample of Black sign language interpreter educators in higher
education, implications for the Black Deaf community, understanding that the current pool of
interpreters needs educating on working with the demographic of Black people (Deaf and
hearing), and a shared safe space for Black/African American (AA) interpreters to flourish.
Theoretical Framework
The theoretical framework for this study is critical race theory (CRT) developed in the
1970s after the swift advances of the civil rights era were stalling (Delgado & Stefancic,
2001). Critical race theory focuses on the all-encompassing web of race to further our
understanding of inequality (Zamudio et al., 2010). One of the main principles of CRT is the
analysis of intersectionality. According to Delgado and Stefancic (2001), “Intersectionality”
means examining race, sex, class, national origin, and sexual orientation and how their
combination plays out in various settings. Intersectionality is the foundation for cross-cultural
accommodations in sign language interpreting. Those accommodations need to incorporate
the intersectional ties of Black consumers, students, and interpreters; to include those
uncomfortable conversations; and to unpack privileges and educate across cultures. By
applying Critical Race Theory I have identified problems/lacking in current IEPs as the
stories painted by current Black (Deaf and hearing) interpreters, students, community
members, interpreter educators, interpreter administrators, and organizational leaders.
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Cross-Cultural Accommodations. According to Shambourger (2015), training must
become a priority to equip interpreters with the tools necessary to render successful,
culturally equivalent interpretations. Training for cultural awareness, competence, and
recognizing biases seems to be lacking in IEPs. This insufficiency results in interpreters who
cannot accommodate for Black consumers appropriately. An open cross-racial dialogue must
precede training to develop a list of factors necessary for training (Shambourger, 2015). Deaf
Black adults have become more vocal about these interactions with white interpreters. White
interpreters are being asked to unpack their privileges. Unpacking privilege means learning
how to make cross-cultural accommodations by recognizing the harm done to Black
language, culture, and identity development. An interpreter’s responsibility is to provide
effective communication by mediating between the hearing and Deaf world. However,
adding an identity layer of being Black, interpreters are mediating within intersectionality.
Training interpreters in cross-cultural accommodations are crucial to this diversified world. It
starts with educating about multicultural issues in IEPs. An educational goal only a minority
of IEPs have achieved based on Dr. Leandra Williams’ research (2016).
For cross-cultural accommodations to be successful in educational settings, there
needs to be a diverse team. Exposure to diversity encourages conversations about race,
racism, microaggressions, interpreting cultural nuances, allowing students (Deaf and hearing)
to see themselves reflected in a profession. However, Hill (2018) warns about the differences
between “tokenism” and authentic diversity. The issue of tokenism can start to arise when
that individual becomes the sole representative of “diversity” through their presence. On the
other hand, true diversity, by its very definition, is inclusive and is seen when there is more
than one group represented at all times (Hill, 2018). Cross-cultural accommodations for
interpreters mean not having that ONE token Black professional.
Conceptual Frame
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The conceptual framework implemented is an anti-racist intersectional framework
(Center for the Study of Social Policy). An anti-racism educational lens identifies ‘how’
racism occurs in institutions and bring to light the norms, patterns, traditions, policies, and
structures that keep racism in place. This framework critiques society’s structure and its
treatment of people and communities while providing a guiding approach for working
towards a more just and equitable society (Center for the Study of Social Policy). The
reviewed literature can attest to the experiences of current and graduated Black interpreting
students’ persistence, retention, social capital, and identity. These themes reveal that
interpreter education programs are not exempted from racist ideologies. Does this mean an
anti-racist intersectional framework would protect Black interpreting students from such
obstacles? How would this method educate white interpreting students, interpreters, and
interpreter educators on not being anti-racist? Is it too late? Will that change entirely the
interpretation tools (e.g., workshops, articles, textbooks, source materials, research) provided
for the profession? Furthermore, could this re-strengthen ties between interpreter education
programs and the Deaf community–specifically the Black Deaf community? Literature
review discusses these occurrences from past to present, while the concluding chapter offer
propositions to seek to answer these questions.
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Definitions of Terms
Black: The term “Black” is a socially constructed identity based on a person’s race; it is up to
the individual to use this term to identify their racial make-up. Below are other identities a
person may use as opposed to or in conjunction with Black. The researcher decided to use
Black as a label for this community of magically diverse people. However, we need to
recognize that our family members may not all use Black for themselves.
-

African American: An American born person of African descent (firstgeneration and multigenerational)

-

Afro-Latino/a/x: A person born in or descendant of someone born in Latin
America, South America, the Caribbean with African descent

-

Caribbean: A person born in the Caribbean/West Indies or a descendant of the
Caribbean/West Indies

-

African: A person born in Africa–who may decide to identify based on their
country of origin

-

Bi-racial: A person who identifies with two races based on the make-up of
their parents

-

Multiracial: A person who identifies with multiple races based on the make-up
of their parents

HBCU: A Historically Black College and University is a post-secondary institution founded
to educate Black/African American students
BIPOC: An acronym used that means Black, Indigenous, Person/People of Color
Deaf vs. deaf: Capital “Deaf” refers to a community identity with a shared culture, values,
history, beliefs who primarily use sign language as means of communication. Lower case
“deaf” refers to the medical definition of deafness in which a person has a total or partial
hearing loss
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Hard-of-hearing: A person who has a partial hearing loss
Hearing: Referred to by someone within the Deaf Community as someone whose primary
mode of communication is speech and does not have a hearing loss
IEP, ITP, IPP: These are types of programs across the United States that people can attend to
become sign language interpreters. Depending on the region of the program and curriculum,
their labels may be interpreter education program (IEP), interpreter training program (ITP),
or interpreter preparation program (IPP). This research uses the term interpreter education
program (IEP).

15

FOR US, BY US

CHAPTER 2: REVIEW OF THE LITERATURE

Don’t feel bad if you can’t sing along; Just be glad you got the whole wide world. This us.
–Solange, A Seat at the Table
Literature analyzed in this section explores the racial divides within interpreter
education programs and the profession as an entity. The reviewed literature reveals variables
surrounding the demand for an HBCU interpreter education program. This demand results
from an extensive list of intersecting factors, insomuch as it limits the presentation of this
thesis. Concepts that will be explored include the history of interpreter education, the
emergence of HBCUs, lack of exposure to the Black Deaf Community, and experiences of
Black interpreters and students. An anti-racist approach requires recognizing white fragility
and dismantling the ‘white gaze’ that continues to oppress Black (Deaf and hearing)
interpreters and students.
HBCU History
According to the United Negro College Fund, Inc. (202), the United States and
surrounding territories, there are over 100 Historically Black Colleges and Universities,
commonly referred to as HBCUs. Most HBCUs were founded around the time of the Civil
War. Freed Black Americans were becoming recognized contributors to society.
Unfortunately, not all opportunities were made available to them quickly, such as access to
education. States had federal funds to either use to integrate their white schools or provide
Black-only education. Racist attitudes prevented schools predominantly in the south to
submit into integration. The Second Morrill Act passed in 1890 allowed for more HBCUs to
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start opening. Black people in America finally had access to higher education, enabling them
to be successful.
In 1896, the ringing phrase of “separate but equal” was born. Plessy v. Ferguson was
a Supreme Court decision in support of racial segregation laws as constitutional. We can see
how this further perpetuation of racism has governed American society. Some have labeled
HBCUs as racist, even though racism is the reason why we have HBCUs. Let us break it
down. There was a table big enough for everyone to eat. The majority deemed the minority
not fit to sit nor eat at the table, forcing the minority to build their own table. The majority
saw the immaculate successes and felt excluded. The majority demands a seat at the minority
table by calling their act of exclusion racist. In DiAngelo’s (2011) White Fragility, one of the
ten interruptions/challenges included white racial expectations and need/entitlement to racial
comfort. We are also responsible for ensuring we do not highlight this too brightly, or disturb
the peace, even though Black people in America endure racism.
HBCUs are Black Culture. They play essential roles in the preservation of Black
culture, improving Black community life, and preparing the next generation of the Black
leadership, education is culturally specific (Allen, W. et al., 2007, p. 263). Alumni who
graduated from these institutions are influential, educated, with their melanin poppin’,
beautifully talented, and strong. How does this inspire our next of kin? Little Black girls see
themselves work magic in the White House, as TV show hosts, as lawyers, mayors. Little
Black boys can experience joy as Civil Rights leaders, movie producers, doctors, state
representatives, and Nobel-Prize winners.
Black Deaf Community
In Dave Chappelle’s newest controversial Netflix special The Closer, he cracks the
joke, “Gay people are minorities until they need to be white again.” (Lathan & Chappelle,
2021) This joke echoes a proven claim made by a Black Deaf man, David Player (2020),
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“White Deaf privilege is a cousin of white privilege.” Player has written exceptional articles
such as Dear White Deaf People (Player, 2020) and The Power of White Gaze: Erasure of
Black Signers (Player, 2020). In both articles, he dissects the racist policies that have and
continue to hinder the success of Black Deaf people. However, he also brings critical
attention to the white Deaf community, who continue to reap the benefits due to their white
privileged status. Deafness is a non-visible disability. And while one cannot tell a person’s
specific race or ethnicity, we still label people based on their melanin hues. One cannot tell if
a person is deaf or hearing by looking at them, unless the person announces it by motions, a
point to the ear, which references “I am Deaf,” or some visual information such as hearing
aids or cochlear implants. Aramburo (1989) researched the “double immersion” of Black
Deaf people with identity in the Black community and identity in the Deaf community which
echoes Du Bois’ double consciousness “One never feels his twoness.” (Kendi, p. 29). In
Aramburo’s study (1989), eighty-seven percent of participants identified as Black first.
We are socialized in a white-majority culture directs our behavior, attitudes, and
actions. A marginalized group such as the Deaf community is not unscathed from this
construct. Normative Deaf culture and ASL have become synonymous with white (Wright,
A.M., 2019). A standardization exemplified by ignorant comments made against Black Deaf
signers and Black interpreters, “Oh, he throwing up gang signs!” “Is she even signing right?”
“I don’t understand them.” “They are doing too much.” What do Black people do to combat
these racist stereotypes and assimilate into the majority culture? We code-switch. In the
documentary SIGNING BLACK in AMERICA (2021), Wawa (Warren Snipe) a Black Deaf
“Dip-Hop” artist, performer, and actor, describes how he code-switches. His signing style
changes to match white signers,
Sometimes in an entirely white environment, sometimes I like [sits upright in chair],
okay, I gotta-okay, my posture. I have to make sure pronunciations-I pronounce
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things right; what I’m signing is clear enough to make sure [gestures with his hands
up], okay? While in Black Culture…I can you know [relaxes shoulders] ... Not always
have to be on guard all the time (The Language & Life Project, 2021, 17:23).
I can only scratch the surface of what it means to be on guard as a Black Deaf person
in America. A feature of Black ASL is a more expansive signing space with more significant
sign movements. Evon Black even mentions in SIGNING BLACK in AMERICA, “Our
signing is colorful” (The Language & Life Project, 2021, 8:03). Unfortunately, that
colorfulness of Black ASL has caused violence against Black Deaf people from gangs to law
enforcement who are not culturally trained and subscribe to a racist system. Matt Maxey,
founder, and creator of Deafinitely Dope has described his run-ins with the law on his social
media pages. Andrea “Dre” Hollingsworth, a Black Deaf woman, was arrested in Las Vegas
earlier this year. Dre was handcuffed from behind, losing her direct access to communication,
even after pleading with police that she is Deaf. Police forced her 11-year-old twins to
interpret the arrest. In 2013, a Deaf man was stabbed in North Carolina after his signs were
mistaken for gang signs. Black Deaf people are combating racist ideologies in a whitemajority culture that has bled into Deaf Culture. Minorities within a minority. For centuries,
racist policies had construed Black folk as minors while whites are majors, and that history
could be easily loaded into their latest identifier of the supposed lesser peoples: minorities
(Kendi, 2016).
In the documentary, Black attests, “Yes, Black ASL gets looked down upon” (The
Language & Life Project, 2021, 17:44). Research of Black ASL has proven that Black Deaf
people experienced (continues to experience) linguistic discrimination, oppression, and
deprivation (see, for example, The Hidden Treasures of Black ASL: Its History and Structure
and Black and Deaf in America: Are We that Different?). Both of these literature works is a
journey through the history of Black Deaf education and the effects of the segregation-
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integration era. Deaf schools followed the patterns of segregation that characterized the
public schools. These schools were designed to house both Black Deaf and Black blind
students. (McCaskill, C. et al., 2011). The researchers provided a table that broke down
where and when white Deaf schools were established compared to the establishment of the
Black Deaf schools/departments and how many years between desegregation. In 1965, the
Babbidge Report on the Education of the Deaf outlined unequal conditions of the Black Deaf
schools/departments:
It is thus reasonable to conclude that the continuing violation of a generally accepted
principle and established public policy results not only in an injustice to the Negro
deaf but also in residential school programs for both white and Negro deaf children
that are unnecessarily inferior (Babbidge, H. D., et. al. 1965, p. 28).
This is a documented example of how systemic racism has caused the disadvantages of Black
Deaf individuals.
The lack of training, access to workshops, housing, and education continues to
oppress this community. Dudley-Davis (2019) explains that the co-founder of NAOBI-NYC,
Celeste recognized the perpetrator of such barriers on the Black Deaf community was lack of
access to interpreters. A lack of access to Black interpreters has further perpetuated
discriminatory and racist practices onto Black Deaf people. Gallon (2018) researched the
experiences of microaggressions from Deaf people of color by white interpreters. In June
2019, a panel discussion hosted by the Catie Center called Dear White Interpreters:
Perspectives from Deaf Interpreters of Color highlighted such issues. Issues included
references of unintelligence, white interpreters taking control of the interpreted interaction,
imposing power with dismissive microinsults, white people needing to unpack their privilege,
to name a few. We need to continue to explore these narratives by exposing truths. Gallon
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(2018) believes it would allow practitioners to be better situated to mitigate oppressive
actions and practice with enhanced equity.
McCaskill, Lucas, Bayley, and Hill, (2011) also explored the relationship between the
Black Deaf Community and HBCUs. One avenue discussed was the denial of admissions into
Gallaudet College for Black Deaf students. From 1864 until 1964 Gallaudet College, as most
colleges and universities, did not admit Black students. HBCUs were the only option for
Black Deaf. Avenue #2 explored how Black Deaf schools/departments turned to HBCUs to
recruit teachers. It is important to note that these Black hearing teachers did not use or know
ASL, gestured to communicate, used fingerspelling, and depended on lip reading. In an
article submitted to the International Journal of Bilingualism by the phenomenal researchers
McCaskill et al, they present the intersection of African American English (AAE) and a
variety of American Sign Language (ASL) used by Black signers and known as Black ASL
(McCaskill et al., 2013). This study helps us understand that as interpreters, we are mediating
between two languages/cultures (given this is not a trilingual interpreted interaction) with the
Black Deaf Community. Dudley-Davis (2019) affirms the need for Black interpreters, “Our
[NAOBI-NYC] co-founders understood the unlimited potential for Black interpreters making
a difference in the lives of the Black Deaf community.”
Interpreters need to account for ASL AND Black ASL, English, AND African
American Vernacular English (AAVE). This cultural adjustment is one most non-Black
interpreters must make. Black interpreters do not have to adjust fully but lean into their innate
culture. Phrases such as “You buggin” would not get misinterpreted nor corrected in
sign/speech if interpreted by a Black interpreter. Suppose a Black Deaf educator signed YOU
BUGGIN’. This phrase can be voiced in several ways, depending on their body language.
Two interpretations could be “Why are you causing a commotion/fuss/noise?” or literally as
“You’re buggin’ out.” Shambourger's (2015) research presents a perspective from white
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interpreters when voicing for a Black Deaf person, “…refers to anecdotal accounts of white
interpreters feeling uneasy “going there”—adopting African American/Black centric
vocabulary, tone, and inflection when interpreting into spoken English.” Such instances result
in Black Deaf people code-switching into “standard ASL” to accommodate the interpreter
instead of vice versa.
History of Interpreter Education
A brief review of the history of interpreter education lays the foundation of where the
profession developed into what it is today. From The History of American Sign Language
Interpreting Education (Ball, 2007) to Legacies and Legends (Ball, 2013), Dr. Carolyn Ball
has done extensive research into the birth of interpreter education. According to Ball (2013),
during the 1960s, five monumental events catalyzed interpreter education by improving
services for the Deaf community. Those events included: the passing of historical legislation
under President Lyndon B. Johnson’s administration, the establishment of the National
Technical Institute for the Deaf (NTID) in 1965, findings from the Babbidge Report in 1965,
five national workshops between 1964-1966 that framed interpreter education curriculum,
and the formation of the Registry of Interpreters for the Deaf (RID) in 1964.
Several laws passed that support the goal of assimilating more D/deaf people into
society by improving education and educational services. The Vocational Rehabilitation Act
of 1965 (Section 9) P.L. 89-833 provided free sign language interpreting services for Deaf
people. The Higher Education Act of 1968 P.L.90-575 (Section 408) provided special
services (e.g. interpreters) for ‘disadvantaged students’ in higher education. Section 504 of
the 1973 Rehabilitation Act prohibited the discrimination of disabled individuals by
providing equal access to benefits and services of a federally funded program. The Education
for All Handicapped Children Act, known as the Individuals with Disabilities Education Act
(IDEA), allowed children with disabilities to a free and appropriate public education.

22

FOR US, BY US

The passage of these laws led to an influx of educated D/deaf persons in society in
higher education, jobs, and professions. This influx required an equivalence of highly
qualified interpreters to match the demand. Additionally, the exact impact made its way in K12 education with Deaf and hard-of-hearing students entering public schools needing special
services including interpreters. Recognizing this new challenge, Dr. Boyce Williams saw the
need for skilled, trained interpreters and wrote a five-year training grant to increase the
supply of interpreters (Ball, 2013 p.17). Williams was a pioneer of rehabilitation services for
Deaf and hard-of-hearing people. He used his position at a federal level to establish initiatives
under the Vocational Rehabilitation Administration to empower D/deaf workers. Those
initiatives led to the funding of a series of workshops titled the Workshop on Interpreting For
the Deaf. The workshops designed were to establish a framework for interpreter training,
creating curriculum standards, educational materials, locations of schooling, vocational
training for Deaf people, leadership training for members of the Deaf community. Current
professional organizations such as the Registry of Interpreters for the Deaf, Inc. (RID) and
the Conference of Interpreter Trainers (CIT) developed from these groundbreaking
workshops.
However, the strides could not make a dent in the interpreter shortage crisis. In 1974,
the National Interpreter Training Consortium (NITC) was formed due to six institutions that
had established a type of training for interpreters independently and decided to collaborate to
establish an organization for the training of interpreters (Ball, 2013). The NITC formation
responded to the shortage of interpreters and provided quality interpreters for the Deaf
community. The NITC was another puzzle piece to continue legitimizing the interpreting
profession by outsiders and insiders in support of the Deaf community (Ball, 2013).
NITC also paved the way for CIT (Conference of Interpreter Trainers). As the number
of interpreter preparation programs grew, the CIT and RID realized the huge discrepancy.
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There had yet to be clearly defined standards for the field of sign language interpreting. CIT
identified that 1) Deaf people were rarely involved/there was not a big Deaf Community
where these programs were popping up, and 2) there was no standardized way to gauge the
readiness of interpreters across these programs. The need for standardized assessment would
allow for this profession to be considered seriously by other academic professions. In 1989,
CIT and RID received a grant from the Fund for Improvement in Post-Secondary Education
(FIPSE) to establish goals for standardization. Creating a set of standards is one thing, now to
ensure programs adhere to the standards would require an accreditation process. Interpreter
education programs can go through a vetting process in the eyes of academia.
Around 2001, CIT sought to collaborate with the predominantly Deaf-run American
Sign Language Teacher Association (ASLTA) to research professional interest, accreditation
was their next move in elevating the profession. The Commission on Collegiate Interpreter
Education (CCIE) was founded in 2006, with collaborative efforts of six stakeholder
organizations, the National Alliance of Black Interpreters, Inc., National Registry of
Interpreters for the Deaf, National Association of the Deaf, Conference of Interpreter
Trainers, Canadian Association of Sign Language Interpreters, and the American Sign
Language Teachers Association (CCIE, 2021). The establishment of the CCIE was possible
due to continuous works of the identified need to establish program standards, establishing
organizations that supported this need, interpreter education conferences, establishing
committees within the organizations, delegating responsibilities within the task force,
collaborating organizations, continuous budget meetings, drafting proposals, finding a team
to draft the standards, and elect board members.
Timeline. We also need to address the timeline at which the interpreter profession in
terms of organization, accrediting entities, and curriculum were developed. To understand the
timeline is to understand why interpreting, interpreter education, and ASL are considered
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white-washed and still a white female dominated field. We will be able to uncover who was
at the table and when invitations were extended. Let us also not forget to honor Black Deaf
history. A visual representation of Black Deaf history is required because this conversation
cannot move forward without acknowledging the intersecting history of education for D/deaf
people, interpreter education, Deaf Community, and civil rights. Curated by Dr. Lissa
Stapleton with vibrant illustrations by Shawn Richardson, the Black Deaf Historical Timeline
(2020)
This visual historical timeline highlights Black counterstories, or less known stories
about Black Deaf life using a (Dis)ability Critical Race (DisCrit) lens to understand
the communities' struggles and resistance. Black history is often missing the
perspectives of Deaf people and Deaf history is often missing Black life. Many of the
counterstories overlap and are influenced by Black, disability, Deaf, and education
history.
Below are figures from the Black Deaf Historical Timeline (2020), page four is on the left
and page five on the right.
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Types of Interpreter Education Programs. The U.S. Office for Civil Rights (OCR) has
seven Minority Serving Institutions (MSIs). MSIs are higher education institutions that serve
minority populations. The four commonly known MSIs are Historically Black Colleges and
Universities (HBCUs), Hispanic-Serving Institutions (HSIs), Tribal Colleges and Universities
(TCUs), and Asian American and Native American Pacific Islander-Serving Institutions
(AANAPISIs). We will not be addressing the racially segregated and exclusionary history
behind the formation of these MSIs. This section is to put into perspective where interpreters
can receive higher education. For interpreter education programs, there are the options of
receiving an associate degree, a certificate, or a bachelor’s degree [there are master’s and
doctoral programs for interpreting]. Three sources are used to cross-reference the current
interpreter education programs that are either two-year or four-year programs, accredited, and
under the umbrella of MSIs.
Table 1. Interpreter programs in the U.S. shows interpreter education programs from
CollegeBoard, CCIE, and RID. The results in Table 1. are from search filters. The researcher
considered that some colleges and universities were not identified as one specific MSI. For
example, Golden West College serves as both an HSI and AANAPISI. However,
CollegeBoard did not have either label listed, so the table does not have Golden West College
listed in the corresponding column. Another limitation to this table is that some colleges and
universities may not be offering the program anymore. For example, Bishop State
Community College ended its program in 2017, but RID still has it listed as an interpreter
education program on its website. In the introduction, Hinds Community College-Raymond
does offer an interpreter education program. CollegeBoard’s search did not specify the
campus. Hinds Community College is listed as an HBCU offering an interpreter education
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program on its website. We need to emphasize that Hinds Community College-Utica is an
HBCU, while Hinds Community College-Raymond is not. This mislabeling is sloppy,
perpetuates the problems, and exemplifies systemic racism.

Table 1. Interpreter Programs in the U.S.
Program Types
2-year (Associate
Degree and
Certificate)
Historically Black
Colleges and
Universities
(HBCUs)
Hispanic-Serving
Institutions (HSIs)

CollegeBoard
119 total programs
listed
82

RID
145 total programs listed
90

CCIE
20 total programs
listed
4

1
Hinds Community
College1

1
Bishop State Community
College2

0

20
Broward College
College of the Canyons
College of the Sequoias
Del Mar College
El Paso Community
College
Houston Community
College System
Howard College
Los Angeles Pierce
College
Los Medanos College
Mount San Antonio
College
Northern Essex
Community College
Palomar College
Phoenix College
Pima Community
College
Riverside City College
San Antonio College
San Diego City College
Santa Fe Community
College
South Texas College
Waubonsee Community
College

16
Bakersfield College
Del Mar College
El Camino College
El Paso Community College
Golden West College3
Lone Star College-CyFair
Lone Star College-North Harris
Palomar Community College
Passaic County Community
College
Phoenix College
McLennan Community College
Miami-Dade College
Riverside City College
San Antonio College
San Diego Mesa College
Union Community College

2
San Antonio College
Tarrant County
College
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Tribal Colleges and
Universities (TCUs)

0

0

0

Asian American
and Native
American Pacific
Islander-Serving
Institutions
(AANAPISIs)
4-year (Bachelor
Degree)
Historically Black
Colleges and
Universities
(HBCUs)
Hispanic-Serving
Institutions (HSIs)

0

3
American River College
Golden West College3
Kapiolani Deaf Center

0

37

55

16

0

0

0

2
Universidad Ana G
Mendez-Gurabo Campus
University of New
Mexico

1
University of New
Mexico

0

6
CSUN-Fresno
CSUN-Northridge
CSUN-Long Beach
University of Arizona
University of Houston
University of New Mexico
0

0

0

0

Tribal Colleges and
Universities
(TCUs)
Asian American
and Native
American Pacific
Islander-Serving
Institutions
(AANAPISIs)

0

1

Hinds Community College-Utica Campus is an HBCU but does not offer an interpreter education program.
Hinds Community College-Raymond Campus, which is not an HBCU, does.
2

Bishop State Community College program ended in 2017.

3

Golden West College is recognized as both an HSI and AANAPISI.

Racial Battle Fatigue
The archaic “We The People” beginning of the Preamble to the Constitution was
exclusively written to benefit those regarded as “people.” The ingrained idea of who a
“person” is continues to reveal itself every day in America. Feagin (2014) identifies this

1

Hinds Community College
Bishop State Community College
3
Golden West College
2
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separatist idea as those socially defined as the “superior race” against those defined as the
“inferior race.” After the abolishment of slavery, the tradition of systemic racism was carried
on through Jim Crow Era, and the end of Jim Crow laws did not stop the oppressive nature
that already intertwined into the roots of America. Personal experiences and accounts from
Black interpreters can confirm these oppressive patterns.
Interpreters of color generally face a unique challenge in that they belong to a
minority group. In belonging to a minority group, interpreters of color are prone to
experiencing racism and racial microaggressions (Olopade, 2017). As cited in Edwards
(2017), from Sue et al. (2007), microaggressions were defined as “brief and commonplace
daily verbal, behavioral, and environmental indignities, whether intentional or unintentional,
that communicate hostile, derogatory, or negative racial slights and insults to the target
person or group” (p. 273). While Black interpreters want to be recognized as interpreters first,
we are already cognizant of the predetermined prejudices because of our skin color. Research
conducted by Schmitt et al. (2014) found that black employees are often a minority in their
workplaces, and their experiences and outcomes are vastly different from their non-Black
peers (as cited in Roberts, L. M., Mayo, A. J., & Thomas, D. A., 2019). Non-Black persons
of color are not exempt from discriminatory practices rooted in systemic racism. There is a
clear relationship between systematic racism and the field of interpreting.
Obasi (2013) stated that there are still instances of racial stereotypes that create a
barrier absent for white interpreters in the same role. Race is a social construct created to be
divisive in the oppression of marginalized groups and for the advancement of white people. It
is evident in these findings that the race card cannot be removed from the situation because it
is already deeply rooted in U.S. society. Professions today provide a minimal effort to
diversify. Diversifying corporate America and efforts of retention of Black employees have
failed.
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In one case study of doctors and nurses at a health care facility, participants revealed
that diversity initiatives fell flat because they were limited to training modules that did not go
far enough to create real change (Roberts et al. 2019). Additionally, they were ineffective in
opening doors to leadership roles. Black doctors commented that those initiatives could not
even do the bare minimum of hiring more diverse workers into the profession (Roberts et al.,
2019). Oyedele's (2015) thesis contributes to efforts to increase the cultural competence of
those who practice in service professions outside of the field of sign language interpreting.
For Black interpreters to reduce burnout from horizontal violence, Oyedele (2015) expresses
an interdisciplinary approach by cross-mediating with other service professions. The
researchers from Roberts et al. (2019) case study and Oyedele’s (2015) research both claimed
that through the mentoring from mentors of color and in the same profession, Black
employees could be more successful.
Roberts et al. (2019) described past actions of inclusivity in professions as creating
community relations or urban affairs departments, whereby Black managers were the go-to
people for internal or external racial issues. These positions did not provide upward mobility.
Those past actions promoted the advancement of white people into leadership roles and
stalled black employees' ability to be promoted. Karasek and Theorell (as cited in Dean and
Pollard, 2001, p.3) coined the term high-strain stress when characterizing the work
experience of high demand and low control (Quadrant II). They claim stress arises from
varying dynamics of the individual-job interaction. Dean and Pollard (2001) categorized
these demands to better equip the training and education of interpreters through a holistic
method. Their schematic framework generalized common challenges interpreters and
interpreter trainers face.
One of the results of this application of demand-control theory into this profession
was that interpreters could describe commonalities and possible controls (ways to
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assess/handle) those demands. Interpreters fall under Quadrant II of the demand-control
theory. This high demand and low decision latitude place interpreters at high risk for stressrelated illness, injury (including CTD), and burnout (Dean and Pollard, 2001). The four
demands in DC:S (environmental, linguistic, interpersonal, intrapersonal) can be
simultaneously exhibited through the lens of a racial battle fatigue framework Black
interpreters encounter. McMillian (2020) conducted in-depth research on such experiences.
After conducting a focus group, one of the findings was experiencing discrimination as an
interpreter. Black interpreters work in various settings combating all the “-isms,” and we are
still building on that literature. Olopade (2017) explored these incidents specifically in VRS
settings. Experiences of discrimination, microaggressions, and racism in VRS settings
directly resulted from the lack of exposure of diversity in VRS settings (interpreters,
managers, mentors), which stems from lack of diverse exposure in interpreter education
programs.
Feagin (2014) explains that discrimination targeting African Americans and other
Americans of color come from all levels and categories of white Americans. Most are
involved in some subtle, covert, or blatant way in creating, reinforcing, or maintaining the
racist reality of U.S. society (p. 147). Harrell (2000) suggested that racism-related stress is
characterized by situations that describe feelings of overwhelm and where feelings of
helplessness and hopelessness are direct consequences of these events. Ford’s (2021)
research findings proved that interpreting while Black had cognitive, emotional,
psychological, and professional costs that all impacted their careers somehow.
Crowley (2019) found that while some white people can unpack their privilege, they
could also return to their advantageous safety net of privilege. “I think whites are carefully
taught not to recognize white privilege.” (Rothenberg, 2012, p.121). This claim can be
proven true by assessing the history of land conquering, racism, oppression, segregation,
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mass incarceration, and microaggressions in the United States. Feagin (2014) emphasizes that
the social context is vital, from where the framing, norms, and proclivities perpetuating
discrimination are institutionalized. The principle of interest convergence is when the
interests of the “inferior race” converge with the interests of the “superior race” (e.g., Black
interests vs. white interests). The “superior race” rhetoric is deeply ingrained in one’s psyche
when unpacking white privilege. Inferior race or “the Other” was the first significant theme
outlined in Ford’s research on the lived experiences of Black interpreters, “As the Other, the
co-researchers reported the lived experience of being perceived as an outsider, which left an
indelible imprint on their psyches” (2021, p. 166).
Interest convergence is over exaggerated by white fragility. DiAngelo (2011)
explained white fragility as a state in which even a minimum amount of racial stress becomes
intolerable, triggering a range of defensive moves exhibited by white people. Racial stress
results from an interruption to what is racially familiar—being white provides more
opportunity to gain social capital. DiAngleo (2011) lists defensive moves such as anger,
withdrawal, motional incapacitation, guilt, argumentation, and cognitive dissonance as a
response. Defensive moves are racist actions that impose racism-related stressors and racial
trauma unto Black people resulting in racial battle fatigue (Franklin, 2016). The impact of
white fragility can account for the various psychological, physiological, and behavioral
coping mechanisms from Black consumers, interpreters, and students. Current literature
regarding Black interpreters, students, educators have expressed feelings of weariness, anger,
withdrawal, loss of motivation/persistence, frustration, confusion—“We tied.”
Why are all the Black Interpreters Together?
There is an understanding of a shared fate or identity based on ethnic or racial group
membership and these shared experiences differ from the experiences of individuals from
other groups (Adriana J. Umaña- Taylor et al., 2014, as cited in Tatum, 2017). Over the
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summer, I went to a conference co-hosted by Georgia Association of the Deaf (GAD) and
Georgia Registry of Interpreters for the Deaf (GARID). The majority of the Black
interpreters (including myself) had congregated in one area of the room. Why did we
naturally self-segregate? Self-segregation allows for identity affirmation, building
communities, and cultivating leadership (Tatum, 2017).
The summer of 2021 is when the divisive climate in the interpreting profession
heightened. The most ‘colorful’ board RID has ever had was elected. Racism was masked
underneath the disguise of audism as this board received countless racial attacks, which led to
the entire board's resignation. NAOBI-ATL released a statement of support of the board and
held a meeting to release our frustrations. GARID is a majority white-led organization in
Georgia. GARID released a statement which got a mixed reception—good job for finally
making a statement on injustices vs. issues left unaddressed directly. GARID is a daughter
chapter of RID. We can apply white fragility’s sociology of dominance as an outcome of
white people’s socialization means to protect, maintain, and reproduce white supremacy
(DiAngelo, 2011).
Black Interpreter Students. Reviewed literature from Williams (2016), McMillian (2020),
and Beal (2021) depicts relationships between Black interpreting students and IEPs.
McMillian (2020) and Beal (2021), they specifically address Black interpreting students'
identities and social capital. They find that the lack of racial identity development caused
students to experience a reduction in social capital. Students' negative experiences were based
on their feelings of isolation/not belonging (McMillian, 2020). Franklin (2016) claimed that
the added stress of a higher education institution with a hostile racial/ethnic environment
might be overwhelming for some individuals, explaining the above emotions. How do we
combat these racist ideologies in a post-secondary setting? First, we need to identify the
challenges Black interpreting students face (Williams, 2016):
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•

Lack of data allocation in success rates for Black IEP students

•

Lack of recruitment practices for Black IEP students (coming from the lack of
exposure between Black Deaf and Black hearing culture)

•

ASL classes needed in predominantly Black high schools—language class
offerings is a privilege, being the “only one” in the classroom

These challenges are reinforced by what Beal (2021) reveals to be a lacking Black/African
American representation in IEPs, echoing Williams (2016) research:
The lack of “an underlying foundation” has created inconsistencies in classroom
curricula which results in the absence of issues of diversity within the curricula given
that most faculty are white. Trying to educate and mentor new and part-time faculty
about the inclusion of various races, ethnicities, and cultures is seen as a challenge in
most programs (p. 87).
Williams (2016) extensive research involved examining diversity efforts in interpreter
education programs. It was concluded that Kittrell College was the only one of the three
programs to require multicultural issues in their interpreter curriculum. Williams (2016)
asserted the need of diversified materials within the program, how it is taught, and stressed
the importance of diverse advertised recruiting materials.
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CHAPTER 3: METHODOLOGY

That’s what make my life complete, knowing that it’s a higher being, a higher power,
knowing that these people done paved they way.
–Spoken Word Interlude: Master P, A Seat at the Table
Design
This study used a mixed-method approach: analysis of a distributed survey and four
semi-structured interviews. A survey was conducted to provide data to answer the research
questions. Participants took part in a questionnaire that required about 10-15 minutes to
complete. The survey was divided into five sections to outline the goal of each section
clearly. Section 1 provides a synopsis of the survey, the risks and benefits involved,
participant eligibility, IRB approval, and the researcher’s information. Section 2 is the
consent form whereby participants could either click ‘yes’ or ‘no.’ External links of the
consent form, a PDF version, and a Google Doc version were at the bottom of the page.
Section 3 asked nine background questions ranging from identity, residence, interpreter
education program location, and student and teacher demographics of their program. Section
4 was labeled “FUBU: For us, by us” and was mainly short-response questions inquiring
about not only the want but the need for an interpreter education program at an HBCU.
Section 5 was the last section that served as a thank you page and a section for any final
thoughts or comments.
The second set of data consists of semi-structured interviews to highlight Bishop State
Community College’s interpreter program. Hale and Napier (2013) describe qualitative
research as a theory inductive method using general questioning to elicit complex answers
and identify a phenomenon within a particular subgroup. They broke down the facets of
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interviewing to allow people to share their narratives. The narratives of two administrators
and two students are shared.
Interviews were conducted and recorded through Zoom and the transcription program
Otter.ai. Data results are in a password-protected data file, and deletion will occur within one
year after the thesis project is published. All interview participants received a list of potential
questions and the abstract. The consent form sent to the survey and interview participants
outlined any anticipated risks and benefits (see Appendix E). Consent from survey
participants was collected either by requesting an e-signature by clicking ‘yes’ or submitting
a signed consent form. A PDF version of the consent form was provided on the first page of
the survey. When a participant chose to use this option, a returned flattened copy with my
signature on the document solidified the agreement. 75 out of 75 participants chose ‘yes.’
Participants were recruited from multiple online sources including social media platforms
(i.e., Facebook, Instagram), the Black/African American Interpreter email distribution list by
Dr. Leandra Williams, to National Black Deaf Advocates (NBDA) chapters, to NAOBI
(National Alliance of Black Interpreters) chapters, and to RID’s Research Corner. The survey
was curated in the external survey program, Google Forms. It was distributed twice under
advice from the committee. The first survey call yielded 30 respondents. A total of 75 survey
responses came in after a second redistribution utilizing a wider variety of resources.
Recruitment of interview participants came through an invitation via email and connections
from professional colleagues. Interviews were conducted throughout the summer, starting
from May 2021 to the final interview conducted in July 2021.
Population and Sample
The eligibility requirement for survey participants are people who identify as Black or
African American, are 18+ older, and are currently working as sign language interpreters or
sign language interpreting students who went through a formal program. This demographic is
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the targeted group for this research project. The study accepted all gender identities.
Interview participants are intentionally selected based on their experience of the interpreter
education program at Bishop State Community College in Alabama as alumni or educators.
The interview participants were not limited based on race, ethnicity, gender, or identity.
Contact information for interview participants was made available through referrals from Dr.
Elisa Maroney, Amanda Smith, and Dr. Leandra Williams. I contacted about 12 potential
participants via email or text and conducted Zoom interviews with the four respondents. Dr.
Jackie Bruce was gracious enough to partake in two interviews. Her interviews bookended
the other interviewees as being the first and last person. Her initial interview laid the
foundation for Sue Scott and a general overview of her time at Bishop State. Sue Scott’s
interview provided Bishop State Community College's historical beginnings until her passing
off the leadership torch to Dr. Bruce. Two additional interviews were with Gordon Vernon
and Lee Stoutamire, students in the program. They gave rich student perspectives of their
experiences as a white, gay man and a Black man. Sue Scott provided names and contact
information on some students who graduated from BSCC. I reached out to several students
who either responded or did not respond. Gordon Vernon was the first point of contact of
those students, and during his interview, he put me in contact with Lee Stoutamire.
Something magical happened at BSCC with these beautiful people. I hope the sharing of their
stories captures this essence.
Data Analysis Procedures
Interview transcripts were edited within Otter.ai. Each interview transcript had
answers transferred underneath the related questions and a section for salient comments in a
separate downloaded document. There were separate documents for administration and
alumni because the questions were different based on the distinct perspectives between
running a program and learning in a program. A range of survey responses was yielded due to
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some open-ended questions to allow participants to answer if their preferred option was not
available. Closed responses and open-ended responses were the two categories to organize
questions. The closed responses presented are as different charts and figures. Different colors
organized open-ended responses based on themes and codes. Concepts included culture,
camaraderie, impact on the Black Deaf community, increased numbers/representation,
racism/microaggressions, supportive environment (safe space), tuition, relocation, program
structure, and legacy.
In a document under their related question were the answers. The themes and codes
outlined above were words that saw a high rate of recurrence. I dissected each reply and
placed them in a corresponding color-coded chart for visual organization after allocating
significant concepts. The codes are repetitive answers that could fit into an overarching
idea—a theme. The next chapter lays out the five themes with matching codes that fit the
criteria in Table 3. Themes and Codes. Connections between the interviewees’ responses and
survey results are in the discussion chapter.
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CHAPTER 4: FINDINGS

Bishop State Community College
Bishop State Community College was started in 1927 as a branch campus of Alabama
State University. It was known as the "Mobile Branch of Alabama State College
(University)." It was still a branch campus of Alabama State University in 1954 when the
ruling in Brown vs. Board of Education hit. In 1965, it became independent from Alabama
State University and was named Mobile State Junior College. In 1971, the college was
renamed Sanford D. Bishop State Junior College, and in 1989 when it was renamed to Bishop
State Community College.
The interpreting program started in 1981 and lasted until 2017. According to the
2015-2017 Bishop State Community College General Catalog & Student Handbook, under
the Division of Humanities, BSCC had an Associate in Applied Science in American Sign
Language. Students had the option to further their studies as an interpreter with a Certificate
of Interpreter Training. Unfortunately, this was one of the programs cut due to budget cuts
and restructuring of departments.
Administration Interview Results
Sue Scott. Sue Scott is a CODA (child of Deaf adults). She described growing up in
her mostly Deaf family.
Most of my family was Deaf, and I learned sign language, ASL, not signed English,
but ASL, before I learned to speak… I was raised in a sensitive environment, but I
loved it. “We had a lot of love a lot of support.”
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She described an upbringing in a welcoming home to every race in the Deaf community
because of their shared language. Scott also mentioned that because her parents were very
independent Deaf people, the community relied on them heavily. Her first experience with
“interpreting” was at the Mobile church, where they started a Deaf ministry. “Dad started a
Sunday school class. It was the first Baptist Church downtown you know this is sound novel,
new, unique. You know, you know how it is. And they said, Sue could you interpret church
services. Well, okay, all right and the Deaf people will be able to go to church.”
Scott eventually moved away to California, then Massachusetts, and finally came
back to her roots in Alabama as any southern girl would.
And I knew that if I move back to Mobile County, Deaf people would be at my door,
like they were growing up. You know, asking for help. 'What does this mean'?
bringing me papers and explaining to them. I said, you know, we need a Center for
the Deaf, whatever that was. So, Deaf people could go 8(am)-5(pm) and have
emergency health afterward.
She secured a government-funded grant between ’73-’74 from the Comprehensive
Employment Training Act (CETA) after pleading her case with the city of Mobile. She and
her team’s task was to survey the needs of the Deaf community within Mobile. These efforts
led to the development of the interpreter program at Bishop State:
Deaf people found out that we had this office. We were averaging like 30 people a
day, so while we were trying to do the survey, we were actually providing services.
Well, Bishop State is in Mobile, and they heard about what I was doing with the
CETA people. And I mean some of my CETA people they were trained in a heartbeat.
Bishop came to see me. It was Dr. Zemula Bjork, and she was a Ph.D. in Special Ed.
And she had gone to a conference where they talked about interpreter training and
sign language. So, that was the beginning—six months of sign language, six months
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of interpreter training. I was a certified interpreter at that time. In 1981, maybe? Yeah,
1981. And so, they advertised the class. The first applicants that we had weren't
minorities! They were white! Wait a minute; something is wrong with this picture.
We were supposed to be training minority interpreters to go into the classroom.
Sue’s exclamations can paint the relationship between interpreting and the Black community
during those times: not enough exposure to the Black hearing community about Deaf culture,
sign language, or the profession. Even though she was a certified interpreter, Sue Scott still
had to get her bachelor's degree to teach at BSCC. After she received her degree, she got a
two-year certificate-degree approved at the state level:
Well then Dr. Kennedy, the President, wanted it to be an associate degree. Well to do
that, you have to have the courses have to be transferable to other colleges. We were
running into problems because other colleges didn't have anything that these classes
to transfer into or, you know, if they wanted to pursue a four-year degree. Then, we
came up with the idea of a two plus two, where you get two years of ASL at Bishop
State, get your associate degree in ASL, and then transfer to a four-year college and
get your interpreting there. Dr. Kennedy didn't want to let go of the interpreter
training program. She says, okay, I'll approve this, two years of ASL, but we're going
to keep the one-year certificate in interpreting.

Unfortunately, this concept did not pan out because the more prominent universities
became their competition. “I really wished that the 'Two Plus Two' concept got off the
ground because I think that would have helped having the three feeders. You need four years
of training. I know that now, with what we thought we could do before we knew better.” I
asked more about her interactions with students, colleagues, and the Deaf community being
at Bishop State. She mentioned the honest conversations which developed into good
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friendships at Bishop. There was no recollection of student-related issues, “No
conflicts…they never talked to me about it. I can't speak for them.” Relating to the Deaf
community, “Yeah, you had different models from different backgrounds come in. In one of
the classes: Orientation to Deafness (which is inappropriate today), we talked about the
dialects. We’d have Deaf speakers come in and speak. And they [students] always enjoyed
several of the Black Deaf speakers that would come. Because then I [the student] could see
for themselves, the different signing style.”
Eighteen years of service, while being a single mother, and a wave of immature
students from a standardized testing generation led to her burnout. “I was disappointed, but I
understood (when it dissolved), times have changed. That, and money.” High
enrollment=money; low enrollment=budget cuts. Sue Scott recruited Jackie Bruce
as a linguistics specialist because the transition required a linguistics course. Eventually,
Jackie Bruce assumed the role of program coordinator. Sue understood the importance of
having a Black person as her replacement. This remark comes from her tenacity. Her closing
thoughts ended with “understanding”—educating the community and having a genuine
interest in language and culture. Scott concluded with, “I was a Region II representative, at
that time, we (RID) were incorporating Puerto Rico, as one of our affiliate chapters. So, that
introduced me again to trilingual interpreting.”
Jackie Bruce. Dr. Jackie Bruce is a certified interpreter from RID, NAD, and the
State of Texas, Board of Evaluation of Interpreters (BEI) Level IV. She currently resides in
Texas with over 25 years of interpreting experience as a community interpreter, mentor,
consultant, presenter, educator, and video relay interpreter. Dr. Bruce was Scott’s successor
to BSCC’s interpreter program, “We had a white director for years. And then, when she
retired, she actively went out looking for who was going to take her place. And somehow, she
[Scott] finagled me into coming to see the campus for something with a workshop. She
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would not leave until one of us took that program. That's how adamant she was about making
sure that we had a Black director as well as making sure somebody came on board before she
left.” In the wake of Black Lives Matter and George Floyd, Dr. Bruce continues that current
interpreting programs are on edge with ensuring the safety of BIPOC students. She believes
that Sue implemented anti-racist policies before the term was coined, “She didn't just talk it.
She did it. She did policies. She always had that focus on everybody, ensuring everybody
gets what they need. She just role modeled it for everybody, treated everybody the same, and
was sweet to everybody. I just think trickled down year after year.”
For a few years Dr. Jackie became the coordinator, she eventually left to pursue
further education by obtaining her Ed.D. in Deaf Education-Deaf Studies at Lamar
University. As Scott mentioned, Janice Rogers, a Black woman, received the program. The
program eventually collapsed a few years later due to budget cuts. The university could not
sustain the small, specialized programs. They cut programs such as jewelry making, the
mortician program, and interpreting program. Bruce explained that obstacles included
retention, by ensuring there were enough students, and teacher recruitment:
The challenges were I wish that we could have hired more faculty. I had to teach at
least three, six, nine, courses a semester, I think. I was stressed, but it was all fun.
They [classes] had to be staggered, because it was staggered, most of the time
students couldn't take it. If they missed that class, they couldn't take it until the next
several semesters. During that waiting period, students found other interests and left
the program. …. [reading question prompts “Would you have liked to have seen a
four year program?”] And the answer to that is yes.
Despite these challenges, Jackie still exclaimed, “I just remember that we had a blast!” Her
delightful memories come from the supportive relationship with the university and making
lemonade from lemons:
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We were able to do because the school was Black. We were able to do really anything
wanted to do. No, we did not have a lot of funding. We did have workshops, and that
helped us to get funding for anything extra that we wanted to do. No one tied our
hands, Bishop State gave us free rein to do. And my direct supervisor, if I had any
problems just go ahead and tell him, and he'd fix it. I mean, what else can you ask
for?
Program structure plays a vital role. Convincing an HBCU to be this supportive of an
interpreting program is going to be crucial. What else made the BSCC interpreter program at
an HBCU successful? I inquired about the classroom environment, as Sue Scott stated—Deaf
people just showed up to class:
Absolutely, we would have...I called them “walk-in Deaf people”. And we would take
advantage of it. We would bring them right in class and having fun. I mean they
would just walk-in to say hi. I'm assuming because we were the only place around
signing--you know what I mean, in a small city. I let them in to you know have some
conversation or we'd set up some days that they taught.
At the right place, at the right time. I want to reiterate Bruce’s comment about Sue Scott
paving the way. She is a CODA, mixed with Native American heritage, recruited to a Black
campus that recognized her passionate work. Her cultural awareness that Deaf people are the
gatekeepers to this profession was already rooted in before anyone took over.
A similar theme all interviewees pointed out was the racial makeup of the interpreting
program, “Absolutely, they were mostly white, the ones that were really in the interpreter
training program. We just had a few that were Black.” I did ask if there were any heated
exchanges between herself and the predominantly white interpreting classes. Not one, with
white students:
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If they come to a HBCU, I'm speaking of our white students. They just came to the
class and left. They've never really interacted with anybody on campus. To get that
feel for how to work with African American community. You know, what I mean?
Our students came directly to our class. And after class was over, they went directly
home. So, if there were nobody [Black Deaf/hearing] in the class for them to interact
with, that was the only interaction they got, even though it's an HBCU.
However, Dr. Bruce recalled an interaction she had with a Black interpreting student.
Students were required to interpret any Christmas song as an assignment, however, one
student refused because, unbeknownst to Jackie, that student was a Jehovah’s Witness. The
student was willing to fail the assignment, but Jackie persisted until the student eventually
told her about her religious beliefs:
And I learned a lot from that. These expectations that we personally have. We got to
be careful. People are coming from all walks of life, all cultures, all religions. We got
to look at our, interpreting information, ensure that is respectful of all cultures and
races. It's just amazing. Yeah, you know, that to take that extra step. In my opinion,
that's what HBCUs do for you.
It is what HBCUs do for you, Jackie, to trust in an educator who looks like me because they
have been through it/going through it.
Alumni Interview Results
Gordon Vernon. Gordon Vernon CI, CT, NIC has been working and living in Puerto
Rico for almost seven years now. His parents met in Germany, with his mother hailing from
England and his father from Alabama. Alabama is where Vernon grew up. He describes
himself as a “6-foot tall, white gay man.” However, he did note the privileges of being a
white straight passing male by comparing the racial injustices experienced by his best friend,
Sam, who is a Black male:
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I've been persecuted in my own way for being gay, is not the same as somebody just
looking at me and saying…There's nothing on my forehead that says G-A-Y, but he
[Sam] can't change the color of his skin. If I've known any better, the age of six: ‘Sam
is not Black. He’s, my friend.’ [Understanding now] ‘No, Sam is Black and he's my
friend’…There's therein lies the difference.
From Sam to Johnny, Gordon’s friendships in Alabama have shaped his life to make him
who he is today. Johnny was another childhood friend he met when he was eight at a summer
camp with exchange students from all over the world. Johnny was Deaf and their friendship
solidified over Johnny correcting Vernon’s signs he learned from a book called, The Joy of
Signing, "That's not...right!" or No SEE signs, no!”. SEE is Signing Exact English, a signed
system based on English, not American Sign Language, an official language. His mom got
the book because there was an interpreter in the bubble when they watched the preacher on
television. "Oh, I want to do that"…Gordon clarified he did not mean interpreting.
He wanted to become an educator for the Deaf. His career path shifted after a car
wreck: “I got a band scholarship to college, and on the way back from that trip to Florida
from the initial meeting that summer. I was in a car accident.” He planned to attend the
University of Southern Mississippi to enroll in their Deaf Education program, but “…while I
was recuperating, I found out that Bishop State had an interpreter training program.”
I do want to mention that Gordon received confirmation from Lee during this portion of the
interview to share his contact information to meet. I had difficulty connecting with a Black
person that went through BSCC’s interpreting program. Gordon explained his reasoning, “To
speak to Lee, as a person of color who went to historically Black interpreter training program.
He's going to give you a perspective that I can't give you obviously.”
Gordon painted his time at BSCC as, “very, very white.” He did make the same
distinction that the interpreter program population was very white, but the ASL studies
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program had a good mix. He also discussed how Sue had a variety of Deaf people coming
into the classes to speak. Being a graduate assistant in the ASL lab, he also picked up cultural
things in the university system itself. On campuses of HBCUs, it is customary to use
honorifics when addressing colleagues, “It’s more important in that environment that you're
recognized for the degrees or for whatever letters go behind your name.” I believe it is a strict
value in the Black community. We’ve experienced irreversible damage in higher education,
by using honorifics, you honor the journey paved from the past to make it to our futures. To
this day we receive headline news of the “First Black person to…..”
Upon graduating, he went to D.C. for a mentorship program at Sign Language
Associates (SLA). He mentioned that quite a few Black interpreters enrolled in the program
and saw how they benefitted from the program. Black interpreters at SLA formed a group
called TrueBiz, “It started as an out as an informal group of interpreters in Washington DC,
who wanted to mentor each other. And it was very much peer mentorship. Dr. Pamela Collins
now she came through our program in SLA—and she’s amazing.” I felt Vernon’s frustration
when I shared that BSCC closed its interpreting program, “And it's a shame, that's no longer
there, I did not realize that it closed. I had not heard that. That’s sad. That's, that's a little
disheartening too where it was located it was a decent program.”
Our conversation included a discussion of BSCC’s preparation to work with the Black
Deaf community. He said it helped him in terms of different language varieties and sign
choices:
For example, the Black sign for PEANUT BUTTER. [Y- hand shape moves back and
from throat to chin] Well, it goes with a mouth movement. [tongue ‘stuck’ from roof
of mouth with mouth slightly open] Yeah, that's the Black sign for PEANUT
BUTTER, because it sticks to the roof of your mouth.” He recognized his experiences
with Black Deaf people taught him more than the college, “Did this interpreter
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training at a historically Black university help me learn to accommodate by changing
my language to match? Not really.
He explains his linguistic discovery of Black Deaf people as an interpreter:
Black Deaf people…I've never done research, I’m sure there's research out there on
this. This is my theory. Because the Black community is a very tight knit community
and because families are very tight knit because they have to be…unlike white
families, there is more involvement in the child, regardless of the disability. So, more
of the culture is passed on to that Deaf child than a hearing child gets in their home.
The signing is going to be more like Deaf Ebonics. You can hear the phrase, as if it
were said by a Black person, but signed from the hands of a Deaf person. You know
phrases most people wouldn't be privy to that kind of cultural information. In the
white community, they struggle with simple idiomatic phrases and yet those same
phrases are known to the Deaf Black community, because they're part of their
community. Those are the types of things I know I needed to prepare for personally…
And if it's an older Black person…different language, different signs.
Gordon’s discovery is the idea of legacy culture. His concern about the education of
interpreters is, “How do you cram all that into a four-year university experience?” He
discussed the gap between graduation and certification and the “1000 other things”
interpreters need to learn to become successful:
Therein lies the sticky wicket. It's kind of like how do you teach everything that needs
to be said, along with the discussion of power and privilege. That was never
discussed. I think our power that we have as an interpreter is in how much trust is
involved. It was hinted at it was talked about but was it ever directly taught. All the
turn of ethics that we had to learn. But do we really talk about why we have them
[ethics], the power and privilege that people have, and their ability to influence
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situations and affect the outcomes—not just color wise but also power wise with the
consumer. The relationship between the consumer and their counterparts. You're [the
interpreter] in consumer social relationships. What is that power dynamics? I think
those are discussions that need to happen.
He also spoke on the recent addition of PPO: power, privilege, and oppression to CEU
requirements under RID for certified interpreters. “Power dynamics was not taught because
when we look at the history of models of interpreting—helper, conduit, communication
facilitator, bilingual-bicultural (leaning towards an allyship/advocate model)—there was no
room for such discussion.” Vernon’s perspective distinguishes the many types of systemic
power dynamics in one interpreted interaction-race, gender, sexual orientation, hearing status,
regional, profession. We closed our interview with talks about the interpreting trilingual
community—oppression of Deaf people, and certification issues:
Moving here to Puerto Rico and seeing the blatant oppression of interpreters to Deaf
people here, where interpreters are celebrities because they know sign language. We,
sort of detached our organization from RID and set up our own… we're basically
Puerto Rico RID [Registro De Intérpretes Para Sordos Puerto Rico RISPRI]. We don't
have a certification test because it needs to be in Spanish language, to test Spanish
and American Sign Language with their Spanish and the Puerto Rican version of sign
language. You truly must be trilingual-tricultural.
He is ethically bound to only work remotely in the States from home. He is still learning the
Spanish language, “I can't work in this community, unless it's in English, and even then, I
have to check myself with how things are going (i.e., understanding signs).”
Lee Stoutamire. Lee Stoutamire NAD III, CI, CT QMHI, LMT, is currently the
Interpreter Coordinator for Region III with the Alabama Department of Mental Health, Office
of Deaf Services. He described himself as an African American male, “He is not mixed with
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anything…maybe a little sprinkle of Native American in there somewhere.” He was born in
Louisiana but raised in Alabama because his father was in the military. His mother and
English teacher. He moved around when he was younger to California, D.C. His first
exposure to the Deaf-World was in ’83-’84 when he was bartending:
A Deaf guy came into the bar and we are still friends to this day. Music was loud as it
gets. And so I'm talking to him, he looks down to get his money, and he didn't respond.
When he looked up, he was like, what's wrong with you? I had this look on my face. I
was like, “I was talking to you.” He pulls his hair back, and he had on two hearing aids.
I was like, my bad, my bad, my bad. We started hanging out with all his friends. At that
time, I was using him for my interpreter, because, you know, I didn't know any signs at
the time. [jokingly] I think they hated me because I was always interrupting the flow of
the conversation, you know. Then a couple of years later, I got into some community
classes and started hanging out more. Two years later those same people ran into me
during Mardi Gras. “When did you learn to sign?!”
Lee continued his signing journey while volunteering with a school during the summer. He
mentioned that his mentor led him down the path of interpreter--voluntold him. She
encouraged him to go to school for interpreter training, but he was more interested in chatting
with his friends. I tried not to make assumptions as the interviewer, but when Lee described
how this woman was pushing him…I had a hunch she was a Black female:
She went to Bishop and met with Sue Scott to set up an appointment for me. Didn't tell
me, went behind my back and was like, “I got plans for you. I don't know what you got
going on. I don't know what your path looks like. But this is the map.” She literally
came up to me and told me, “Look, I know you don't work on Mondays. I have set up
the appointment with you with an ITP teacher.” Gerii Jackson. She’s an African
American lady that lives here and watching her, you know, talk with the kids and
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everything. And I really liked her style because she was no nonsense. “Ya I know,
you're Deaf, but you're still a kid. And so that's how she treated them.” And I think
that's why I kind of gravitated towards her. But she definitely was not a “Take no for an
answer” type person. She literally pushed me that way and I went to meet with Scott.
Gerii already knew the field was going to need more Black interpreters. She recruited and
mentored Lee, who already had ties within the Deaf community. He shared a dorm with Deaf
roommates at BSCC that strengthened his ties. He described his dorm as the perfect learning
environment because he was constantly exposed to language. Lee reminisced on his first-time
meeting and his friendship with Gordon:
I would be keen about being an interpreter. Gordon scared me to death! We're sitting
there drinking having a drink. He goes, “Well, you know, there's different types of
interpreting…and one of them you have to learn is the Rochester method.”. And he
started going [ROCHESTER METHOD FINGERSPELLING] Gordon ended up being
one of my mentors at Sign Language Associates when I went up to DC for that
program. And that was amazing. To see the different types of people in all the different
ethnic backgrounds.
I asked him about his relationships with the other students in the program. He mentioned his
quickness in picking up the language might have impacted certain relationships with his
peers, but there was still a camaraderie. He experienced discrimination when he entered the
field, which was evident when he went for his certification:
I really, I had some issues in the beginning because of the criticism that I was getting.
For being too animated when that's just natural. I was told that I wasn't using this
right, then I'm thinking you're the one that taught me [sign]. So, how can you go
against what you taught me and say, I was wrong. And it was just one of those leaks,
where I found out who my rater was. My rater happened to be the person that was
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teaching me the language. I don't mean my college professor; this was out in the
community.
He provided an essential view with the “interpreter-frame” that the Deaf community and
interpreting profession has standardized, “The interpreting box never existed. This is my box
[motions large space in front of body].” With advice from Sue Scott and getting exposed to
other people who “looked like me” helped him regain confidence.
My identity had support. Because, you know, my instructor (Sue) had deep ties with
the Black Deaf community. I never got those type of criticisms from her simply
because she knew it was natural. I went to NBDA when they had a summit. And it
took me seeing other Black interpreters in motion and other Black people signing and
I just went “MMMHHHM”. I literally remember sitting there in a trance watching
these interpreters. The guys especially because I didn't have any male role model. So,
I was watching the guys in their nice suits, handling their business. “Okay, all right.”
Then of course, you see the ladies get up. I'm like, “Oh, gotcha.” I hate that we didn't
have more people like Jackie Bruce, Leandra around in our area. I mean, this area is
predominantly white, everything.
The paradox for Lee is that he was also getting told he signed like a white person when he
started interpreting. He started acquiring sign language from a white Deaf guy at a bar, and
most of his clients were white. He discussed his frustrations with being told he spoke like a
white person. Lee had to be articulate with a military dad and an English teacher mom.
Articulation in a spoken and signed language is considered “white.” The ties Stoutamire
referring to are whom he calls the “Black Deaf video kings and queens,” which gave more
drawing power to come to campus:
It was people like Nathie Marbury that really made me feel comfortable in my skin.
We actually had a video of a guy and I kid you not my twin brother. He was Deaf. We
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had the same haircut, glasses, same field, everything. And there was something they
kept telling me I was doing that I shouldn't do. And then I saw him on the video doing
it and I just went. He's doing it. Yeah, but he's Deaf. But then I got comfortable with
interpreting.
He continues about his interactions with the Black Deaf community:
I was still trying to get to know Carolyn McCaskill, sister, Jackie. They would work
with me on occasion. She [Carolyn] would test my BASL skills on occasion. She
would throw something at me. I have no idea! The more I went along, the more I
started meeting more Black people. I started getting more comfortable in my sphere.
Lee mentioned his sway and channeling his charismatic energy when he interprets. Briefly
touching on his mental health work, he says that he needs to be mindful of the expressions.
Consumers let him have it because his demeanor was dismissive,
Because I was very stoic while I was voicing for them. And they were like, “Why?
You act like you’re ignoring me” is what I got. And I was like, “Okay, let me switch
that one.”
When he switched to his typical style of interpreting, consumers relaxed. They were used to
un-expressive interpreters. Continuing the magic of Black-Deaf Black-hearing interpreter
pairing, Madea pops up. Madea is a fictional character played by Tyler Perry, can be said to
be a Black household fictional icon. Stoutamire voices for a Black Deaf man teaching a class:
He's on! He [teacher] likes Madea so. If he signs you know HELLO, we’ll on his
mouth is HELLUR. I'll voice "HELLUR". He knows he can trust me. And he's
cracking up. I've always felt for someone, you know, that happens to be of color, and
still know how to throw, you know, pieces in there without taking away from what
they're saying. Because that's who they are. And that's how they present it. They want
it that way.
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In Gordon’s interview, he talks about interpreting for a funeral at a Black church, where the
daughter of the deceased was inconsolable. He mentions he was comfortable in the setting,
but he had never seen people throw themselves wailing towards the casket. These two
narratives 1) reflect Vernon’s statements that there is so much to teach, and 2) being a part of
the same culture as the consumer has its benefits or assets (Ford, 2021).
Stoutamire delved into his experiences as a Black interpreter. He was classified as the
angry Black man at his workplace, “They were just kidding with me because they had heard
all the gossip from them about how moody I was and how I was so standoffish.” His charge
to white colleagues is, “You got to look at us as a professional. Not a professional with color,
but a professional. It starts with trust and their respect for other cultural differences.” Lee
explained that when he first started in the field, it was very cliquish, but the shift is one of
support and he preaches that we need to continue welcoming the new interpreters. His
continuing support system comes from “…people like Kenton, Shawnda, Jasmine, and their
mom, LaVerne, all of these people in my life, you know, we all met up at our annual training,
and we've been inseparable since. I love that whole. Family.” Black interpreters exhibit
resiliency when confronting the pernicious effects of racism in their personal and
professional lives by drawing upon their cultural heritage and community connections (Ford,
2021). Stoutamire’s face was beaming, describing his first-time teaming with Kenton Myers
NIC, QMHI, CHI™, CMI-Spanish—a trilingual male interpreter. They ended up at the same
assignment, interpreting with Black Boy Joy manner, “We started, you know, interpreting.”
[Lee starts gesturing in a motion that linguistically Black people know to mean to vibe off
one another] We circled back to the ending of the BSCC interpreting program:
I graduated in 1996. I'm about to crank up the bus. The college itself was very
supportive of the program on because they could take advantage of it at the time.
When Alabama instituted the licensure law, and they weren't allowed to use students
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anymore. Students who were close to graduating, so they're here [gestures high]. They
[college] would use them [students] for interpreting services, so they wouldn't have to
pay…which was wrong. We weren't certified yet. But when Alabama got the
licensure law that stopped all that. The support for the program started going down.
Because it really wasn't beneficial. They started eliminating Deaf students, so to
speak.
Deaf students were forced to take some unnecessary classes together because of the one staff
interpreter, “The community saw that. People trying to get into the program saw that.” Deaf
student enrollment dwindled to none from 10-15. According to Lee, teachers were fighting to
keep enrollment up, leading to their burnout. He also provided a faculty perspective, “I
actually used to be an ad hoc instructor. I taught the Interpreting I class, but you need so
many students to have the class and the school just got tired of letting it go by…with only
three people in the class—ASL started with 30 people and by the time they got to the ITP it
would be five.”
We discussed the possibility of having another HBCU interpreting program. Location
to sustain the program, “Howard [University], because it is right next to Gallaudet that's
saying that but that would be a good choice. Of course, there's distance involved.” The
benefit to where BSCC’s location goes to the Black [Deaf] community members. Echoing the
interviewees before, Stoutamire mentions the open-door policy, “What better way to learn
than actually to face the real thing?” Everyone moves on—the younger Black Deaf moved
away for better opportunities, and the older ones passed on. Lee suggested, as some survey
participants did about the idea of hybrid classes, “But then there again, there's lack of contact.
I mean in this day and age more people are doing virtual learning.” Money talks came into
the discussion, “I think with maintaining, people being able to afford it.” He also mentioned,
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“Having the skilled instructors. And when I say skill, not just here [SIGN], but
knowledgeable, and having a school that's going to be supportive of the program.”
Survey Results
The racial identity question provided these selections: Black, African American,
Afro-Latin(o/a/x), African, and Bi-racial. Participants were also able to identify themselves
by writing in a short answer. Out of the 75 responses; 67 (89.3%) participants identified as
Black, 30 (40%) participants as African American, two (2.7%) participants as AfroLatin(o/a/x), zero (0%) identified as African, and seven (9.3%) participants identified as Biracial. Four categories were write-in responses: Descent of American Slaves one (1.3%)
response, Multi one (1.3%) response, Caribbean one (1.3%) response, Filipinx/Black one
(1.3%) response.
Figure 1. Survey Participants Racial Identity

It is essential to note why only 71 responses were recorded in this next question
regarding hearing status. After the first four responses to the survey, the researcher noticed a
crucial question did not transfer onto the Google Form. We need to know the hearing status
of interpreters to avoid assumptions of bias. This research recognizes hearing interpreters,
Black CDIs (certified Deaf interpreters), and DIs (Deaf interpreters). The hearing status
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(Deaf, hard of hearing, and hearing) identity question was added to the survey after the
egregious error was caught. Out of the 71 respondents, two (2.8%) identified as Deaf, zero
(0%) as hard of hearing, 69 (97.2%) as hearing.
Figure 2. Survey Participants Hearing Status

The next question in the background section asked about gender identity. As stated
previously, intersectionality is the overlapping of race, class, and gender and how these
sectors impact individuals based on their environment. Three multiple choice answer options
provided are: Female, Male, Non-binary, and an additional write-in option. From the 75
responses: 61 (81.3%) identified as female, 11 (14.7%) identified as male, five (6.7%)
identified as non-binary, and one (1.1%) write-in response identified as transgender.
Figure 3. Survey Participants Gender Identity
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Survey participants were also asked about their state of residence. There were 56
choices that included the U.S. states and territories. From the 75 responses: 20 (26.7%)
residents from Georgia, 10 (13.3%) residents from Maryland, nine (12%) residents from
Texas, eight (10.7%) residents from Ohio, five (6.7%) residents from Illinois, five (6.7%)
residents from New York, three (4%) residents from California, two (2.7%) residents from
District of Columbia, two (2.7%) residents from Florida, two (2.7%) residents from
Michigan, two (2.7%) residents from Virginia, one (1.8%) residents from Arizona, one
(1.8%) residents from Indiana, one (1.8%) residents from Louisiana, one (1.8%) residents
from North Carolina, one (1.8%) residents from Oklahoma, one (1.8%) residents from
Pennsylvania, and one (1.8%) residents from Utah.
Figure 4. State of Residence of Survey Participants

When the survey asked participants where they went for their interpreter education
program, the labels (ITP, IPP, and IEP) for clarification purposes. This was a short answer
response as it asked to state the school name and city. The data analysis started with putting
all 75 responses in a chart and then alphabetically organizing the schools to count recurring
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answers. If a respondent did not go to an official interpreter education program, their
response was highlighted blue with the label ‘OTHER’ meant they were raised from within
the Deaf community or did not attend one. The results are depicted below in Table 2.
College/University
American River College
Bloomsburg University of Pennsylvania
California State University Northridge
Catonsville Community College
Central Piedmont Community College
Columbia College Chicago
Columbus State Community College
Community College of Baltimore County
Delgado Community College
El Camino College
Gallaudet University
Georgia Perimeter College-Clarkston/Georgia State
University
Phoenix College
John A Logan College
Kent State University
Lamar University
Lansing Community College
Maryville College
Madonna University
University of Northern Colorado
Northern Virginia Community College
NTID/RIT
Oakland Community College
Oklahoma State University
San Antonio College
South Western Illinois College
St. Louis Community College
Tarrant County Community College
Troy University
The University of North Carolina at Greensboro
University of Arizona
University of Arkansas at Little Rock
University of Houston
University of New Mexico
University of South Florida
Valdosta State University
Waubonsee Community College
Western Oregon University

Location
Sacramento, CA
Bloomsburg, PA
Los Angeles, CA
Baltimore, MD
Charlotte, NC
Chicago, IL
Columbus, Ohio
Catonsville, MD
New Orleans, LA
Torrance, CA
Washington, DC
Atlanta, GA
Phoenix, AZ
Carterville, IL
Kent, OH
Beaumont, TX
Lansing MI
Maryville, TN
Livonia, MI
Greeley, CO
Annandale, VA
Rochester, NY
Waterford, MI
Oklahoma City, OK
San Antonio, TX
Belleville, IL
St. Louis, MO
Fort Worth, TX
Troy, AL
Greensboro, NC
Tucson, AZ
Little Rock, AR
Houston, TX
Albuquerque, NM
Tampa, FL
Valdosta, GA
Sugar Grove, IL
Monmouth, OR

Number
1
2
1
1
2
1
4
2
2
1
6
4
1
1
2
1
2
5
1
1
2
3
1
1
1
1
1
1
2
1
1
1
2
1
2
7
1
2
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OTHER
Table 2. Survey Participants (ITP, IPP, IEP)

Deaf Community; Did Not
Attend

3

The last four questions in the background section asked about the racial make-up in
their IEP. The first question of this section asked how many white professors they had in their
IEP. Choices were on a scale of 0-10+. Out of the 75 survey participants 0 received three
(4%) responses, 2 received five (6.7%) responses, 3 received eight (10.7%) responses, 4
received nine (12%) responses, 5 received fourteen (18.7%) responses, 6 received nine (12%)
responses, 7 received six (8%) responses, 8 received five (6.7%) responses, 9 received two
(2.7%) responses, and 10+ received fourteen (18.7%) responses.
Figure 5. White Professors in IEP

How many Black/African American professors did you have in your IEP? Provided
the same choice scale of 0-10+ as the previous question. From the 75 answers: 0 received 52
(69.3%) responses, 1 received 22 (29.3%) responses, and 2 received 1 (1.3%) response.
Figure 6. Black/AA Professors in IEP
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Participants were asked 1) if they were the only Black student in their IEP and 2) if
‘no,’ how many Black students were in their IEP. This question is required to understand how
being the “only” or the minority impacts student success in higher education in an interpreter
education program. Results of being the only Black student are as follows: 54 (72%)
respondents answered No, and 21 (28%) answered Yes.
Figure 7. Only Black Student in IEP

Of those 54 respondents who answered No, only 51 respondents answered the followup question of how many Black students were in their program. Choices were on a scale of 010+. Out of the 51 survey participants 1 received six (11.8%) responses, 2 received sixteen
(31.4%) responses, 3 received eleven (21.6%) responses, 4 received three (5.9%) responses, 5
received six (11.8%) responses, 6 received four (7.8%) responses, 7 received two (3.9%)
responses, 8 received one (2%.) responses, 9 received one (2%) responses, and 10+ received
one (2%) responses.
Figure 8. Total # of Black Students in IEP
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Concluding the survey is section 4, titled For Us, By Us–as is the project's title. Here
are questions participants asked to answer regarding an interpreter education program at an
HBCU. When asked Have you ever wanted to attend an HBCU?, from the three multiple
choice options 60 (80%) responded Yes, three (4%) responded No, and 12 (16%) responded
Indifferent.
Figure 9. Responses to ‘Ever wanted to attend an HBCU?’

The remainder of the survey asked three short answer response questions and one
multiple-choice with the option to write in a short answer. Questions that answered
Yes/No/Indifferent with a follow-up explanation were quantified. Depending on the
respondents’ short answer underneath the question, it became apparent that multiple codes
would appear in one answer. I applied Grounded Theory approach, specifically axial coding,
to analyze data. Grounded Theory is theory generates theories from data. (Glaser in Walsh,
Holton, et al., 2015). The color-coded, emerging patterns grouped by recurring/similar
phrases, statements, and words are labeled as codes. Codes narrowed down to five major
themes: Culture, Positive Impact on Black Deaf community, Increase
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Numbers/Representation, Racism/Microaggressions, and Program Structure. Sample
statements from survey data are in the table. # of Occurrences was added to the chart to
calculate the instances these themes appeared based on the criteria set. Below is Table 3.
Themes and Codes
Table 3. Themes and Codes
Themes
Culture

Codes

Shared experiences,
camaraderie, family
vibes, legacy,
supportive
environment, safe
space, magic, shared
identity, home feel,
“who look like me”

Occurrence
(#)

Positive
Impact on
Black Deaf
community
Black Deaf
students and
teachers in
HBCUs,
interpreters,
trained to
better match
consumers,
hearing world
more exposed
to Black Deaf
culture, Black
ASL

Increase
Numbers/
Representation

Racism/
Microaggressions

Program
Structure

Black
interpreters,
teachers,
researchers, and
mentors,
networking,
more
organizations

Oppression, gaps in
education, teachers
who cannot relate,
lacking, blatant
racism, appearance
comments, reduced
motivation,
exhaustion (racial
battle fatigue)

Location of
program,
tuition costs,
educators and
directors—
Deaf run,
recruitment

The results below provide insight about what having an HBCU mean to us. Below
results can provide a vision. The following question asked for a 2-part response. If there was
an HBCU with an IEP, would you go there if it existed? Why or why not? Please explain your
answer. Responses to the first part ranged from five (6.7%) responses “No/Probably Not,”
two (2.7%) responses “It Depends,” and 68 (90.7%) responses “Yes/Absolutely!!/Of
Course!”
Figure 10. Responses to ‘Would you go to an HBCU IEP?’
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Program structure related to where the program location, HBCU financial issues, tuition
costs, and curricula were the main reason for “no,” “probably not,” “it depends,” and “yes,
but…” One person did mention their age being a factor in not attending an HBCU. Table 3.1
shows some sample answers to the second part of the question Why or Why not? Please
explain your answer. Again, some responses were multi-faceted, but note how Culture
emerged as the lead theme for this question. Specific HBCUs like Howard University and
FAMU were named.
Table 3.1: Responses to ‘Would you go to an HBCU IEP?’
Themes

Culture

Examples

Always dreamed of
attending an HBCU to
follow in my mother’s
footsteps

Too often, ITP’s
only collaborate
with white Deaf
People

You are educated with
love and respect

Learn within an
enrich Deaf
culture of Black
Deaf and/or
Hearing
Instructors,
Students and
Natives

Can express my
concerns openly and
authentically
Going to an HBCU
instills Black students
and students of all races
with core values that
support growth,
empower others, and
supports diversity
Feel more at home with
peers that I could
identify with

Positive Impact
on
Black Deaf
community

Especially when
interpreting for
Deaf Black
individuals
There were many
“gaps” in
educating about
Black/African

Increase
Numbers/
Representation

Racism/
Microaggressions

Program
Structure

If there was an
ITP at an HBCU,
their instructors
would be
Instructors of
Color

Up to me to "explain
my blackness" and in
some cases defend it

NOT Hearing
Professors,
period!!

To not have
experienced racist
attitudes and
comments I received
at Gallaudet

Depends on
the how their
IEP program is
structured

May help recruit
other Black
students
I never learned
from an AA/B
instructor, that
would have added
an additional
dynamic to my
interpreting
career
Hopefully have
some Black
professors

Before I realize the
world of interpreting
is not made for my
skin color
I learned the “white
way” so it was easier
for me to code
switch
Being at HBCU
gives black student
to be judged based
off their skills and

If it were an
online program
Qualifications
and rigor of the
program and
professors
I needed my
program local
It would
depend on the
cost
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Occurrences
(#)

There is nothing like
being around Black
Culture and Black
Excellence

American Deaf
culture

60

9

personality rather
than your skin color

Black Deaf
Culture is taken
into full account

5

22

16

This question mimics the 2-part format as the previous one. Do you believe there is a

need for an IEP at an HBCU? Why or why not? Please explain your answer. Participants
either answered “No” 2 (2.7%) or “Yes/Absolutely” 73 (97.3%).
Figure 11. Responses to ‘A need for HBCU IEP’

An explanation of answers is in Table 3.2. A dominating theme did not appear as the
occurrences between Culture, Positive Impact on Black Deaf community, Increase
Numbers/Representation, and Racism/Microaggressions seemed balanced.
Table 3.2: Responses to ‘Is there a need for an HBCU IEP?’
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Themes

Culture

Examples

Support and nonacademic, e.g., mental,
emotional and cultural
Time for the few black
students to band
together and positive
affirmations
Black people need as
many spaces as possible
where they can learn
from each other without
a white gaze
From Greek life to the
HBCU culture and
norms, up to
graduation,
provide a cultural
aspect that is
unmatched
White students can also
benefit from us as well

Occurrences
(#)

30

Positive Impact
on
Black Deaf
community

Black Deaf
population are in
need of qualified
interpreters with a
cultural
understanding
Bring BIPOC Deaf
presenters!
To learn about
Black ASL
4 language varieties
at the same time
when interpreting
with Black hearing
and Deaf people
Provide avenues for
Black students to
learn from Black
Deaf & interpreting
professionals

26

Increase
Numbers/
Representation

Racism/
Microaggressions

Program
Structure

Our numbers
would grow
exponentially if
you had more
representation

We are not taken as
seriously and judged
more harshly for our
skills mostly by
white peers and/or
white Deaf
community members

May settle for a
PWI which may
result in them
changing their
majors and/or
discouragement

An IEP at an
HBCU will show
student the
possibilities of
becoming an
interpreter
Be better able to
recruit and retain
Black interpreters
to the profession
Cultivate more
black interpreters
Black interpreter
educator and I
would love to see
and be apart of an
HBCU IEP
Program

31

There needs to be
balance, both in race
and in gender
Empathy and
awareness are
necessary in our
profession —
Colleagues are white
and do not
experience racebased institutional
oppression.

Wish I
would've had
the
opportunity to
attend an
HBCU, but
none of them
offered ASL
Interpreting
A need it
being in high
schools more
than HBCU

Bias due to hair, skin
color, clothing,
speech, processing,
and more

25

3

Several responses in the Culture section from Table 3.2 mentioned Black interpreters
needing their own space to engage, create, and learn at an HBCU. As one of the research
questions that I wanted to address, I asked Do Black interpreting students need their own
space? Four options to check were Yes, No, Indifferent, It depends, and a write-in option.
Figure 12. Responses to ‘Our own space’
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While over 50% answered yes, the remaining percentage yielded mixed feelings. Out
of 75 responses: 50 (66.7%) Yes, seven (9.3%) Yes/It depends, zero (0%) No, two (2.7%)
Indifferent, seven (9.3%) It depends, Yes/write-in, and Write-in.
Five (6.7%) Yes/write-in:
- There are cultural nuances that are important that Black students should be
able to discuss freely with people that understand, certain schemas
- Yes and no because they will flourish in an environment surrounded by others
like them, but they will also need to experience other races and things so that
they will not be stuck when it comes so working with them
- Yes, but not inherently. Yes because white interpreting spaces don't leave or
make room for us
- If we (the students) wish to have it of course
- I think yes and no; they need their own space AND also white spaces too
because that is the dominant society/culture. But, there IS a need for a Black
space as far as navigating this field and learning about/working through some
of the specific things we confront - emotionally, mentally, financially, etc with
regards to this field including pursuing certification
Four (5.3%) Write-in:
- I can’t say yes or no or it depends because as the entire field interpreters need
to be more culturally aware and more racially aware and that cannot happen if
black interpreters are completely separate from other interpreters. I do feel that
part of the time black interpreters need their own space and part of the time
black interpreters and white interpreters need to come together
- For me, it depends. I’m all for inclusivity, but there are times where we need
space to come together and grow in areas that others don’t necessarily
understand. But we also want and desire to educate others to influence
collective growth in our field
- I don't think it's just Black and white. I do think we need our own space in the
sense that we need spaces to foster and grow academically and culturally. This
does not negate the fact that we should know how to navigate around a
majority white field as well
- Sure! It helps create a community that’s needed professionally and in our
Black Deaf communities
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The main aim of this research is the last question of the survey: What perceived benefits do
you think there would be in attending an IEP at an HBCU? An explanation of answers are in
Table 3.3.

Table 3.3 Benefits of an HBCU IEP
Themes

Culture

Examples

More familylike support
Camaraderie
More
confidence in
my skin as an
interpreter
Instills
empowerment
Black magic
Focus on
inter/infra
personal skills
that Black
professionals
face
Safe spaces to
express these
experiences
without fear of

Positive Impact
on
Black Deaf
community

Increase Numbers/
Representation

Racism/
Microaggressions

Program
Structure

Opportunities for
Black Deaf people
to ATTEND
HBCU's

Higher rates of
graduation from
Black IEP students
and support

A resource for
white interpreters to
access

Not the only one in
the program

Conversations about
implicit bias,
skills needed to
fight racism in the
field, sounding
board and
empowerment

More
financial
benefits
geared to
students of
color

Students would have
Discuss the
better access to
adversities and ways professors, role
to better assist our
models, and mentors
Deaf/Hard-ofwho looked like them
Hearing clients
Give us more
More Black Deaf
connection to our
individuals would
lesson
feel like they are
represented
More organizations
equitably and have a established
“voice” that
matches them
Far-reaching
connections to
networks of Black
Developing a
network and support interpreting
system amongst

How to balance
inequities as a Black
interpreter with
marginalized clients
Being able to ask
advice about racism
that goes on within
the Deaf community
and Black
interpreters
Not feeling afraid of
discussing prejudice

Curriculum
would also
hopefully
have a social
justice lens
and include
culturally
relevant
pedagogy
Rigorous
academic
standards at
an HBCU
Assuming
that most of
your
classmates
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penalty or
repercussions
Why not pass
down the
profession of
being an
interpreter?

Occurrences 63
(#)

other Black ITP
students, Black
interpreters, Black
Deaf

professionals
nationwide

move back
to their
hometowns
to work

History of Black
American Sign
Language

28

29

7

4

CHAPTER 5: DISCUSSION
They don’t understand
What it means to me
Where we chose to go
Where we’ve been to know

–Solange, A Seat at the Table

This thesis aimed to uncover the benefits of having an IEP at an HBCU and the need
for Black Deaf/hearing (students, interpreters, educators) to have our own space.
The benefits identified were Culture, Positive Impact on the Black Deaf community, and an
Increase in Numbers and Representation. We need a safe space to foster Culture because of
the encounters with Racism/Microaggressions. A safe space reinforces the benefits, but we
also need to remember the importance of Program Structure.
Culture. What does ‘for the culture’ mean? The primary benefit identified connecting
reviewed literature and data results was culture. In terms of this research, culture meant
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shared experiences, camaraderie, family vibes, legacy, supportive environment, safe space,
magic, shared identity, home feel, and “looks like me.” A supportive environment provides
for the resurgence of Black excellence. Shared experiences and camaraderie are nurtured on
campus through “core values that support growth, empower others, and support diversity”
under pillars of “love and respect.” An empowering trait instilled in students to lean into their
confidence, instead of feelings of weariness, being on defense mode, frustration as identified
in the literature review. Remember how Lee mentioned being comfortable in his skin because
of Black Deaf people. Family vibes were noted as a code because ‘family’ appeared a
multitude of times. Results awarded an HBCU to providing a “family-like support” in a
“home feeling environment,” with a “cultural aspect that is unmatched.” I remember
attending my best friend’s graduation weekend of events at Oakwood University—the pure
love alone filled the arena. HBCU events such as graduation and homecoming are part of the
culture. There were a few mentions of legacy. Legacy to be passed down through Greek life,
becoming an interpreter, and following previous generations' footsteps to attend an HBCU
are all part of Black culture. A culture that “invites people to the cookout” from all races,
cultures, nationalities, ethnicities. However, if you are invited to the cookout, you cannot just
take a plate and leave. You need to fellowship. An action noted by interview participants
about the white students at BSCC, was that they just showed up to class and went straight
home. Gordon worked on campus as the ASL lab technician and during his interview he
identified certain Black culture nuances. You need to be involved on an HBCU campus to
receive the full benefits of culture.
Positive Impact on Black Deaf community. A positive impact on the Black Deaf
community was the second benefit identified based on this research. Some impacts
discovered were preservation of Black ASL, a growing presence of Black Deaf students and
teachers at an HBCU, interpreters are trained to match consumers better, and exposing the
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Black hearing community to Black Deaf culture. According to the literature review and
survey results, interpreter education programs are still missing the mark with Black Deaf
culture and Black American Sign Language. I discussed the causes of these gaps in the
literature review are due to racist policies causing instances of oppression, racism, and
microaggressions towards both the Black Deaf and hearing communities. An HBCU IEP
could reduce such gaps. Survey responses stated that Black Deaf culture, community, and
Black American Sign Language history would lead the curriculum. Leadership should come
from the Deaf community to, as one response put it, “Learn within an enriching Deaf culture
[environment] of Black Deaf and Hearing instructors, students, and natives.” At Bishop State,
the program had “walk-in Deaf people,” with several being Black Deaf speakers, and (for
that time and space) had a sizeable Deaf student enrollment until the dismantlement of the
interpreter program. I did not ask about the racial makeup of the Deaf students on campus.
However, from the results, an HBCU IEP could provide a “Network and support system
amongst other Black ITP students, Black interpreters, Black Deaf” and “Provide avenues for
Black students to learn from Black Deaf & interpreting professionals.” We saw from the
stories of Black Deaf consumers in the literature review, Lee’s interactions with Black Deaf
community members, and survey results on how beneficial this would be to the profession.
Responses included: language matching, a resource for all races/ethnicities, and graduating
more qualified interpreters, “A resource for White interpreters to access,” “Discuss the
adversities and ways to assist our Deaf/Hard-of-Hearing clients better” “More Black Deaf
individuals would feel like they are represented equitably and have a “voice” that matches
them” “Black Deaf population need qualified interpreters.”
Increase Numbers/Representation. Researchers from the literature review and results from
the survey have shown that the profession is still lacking in numbers and representation. The
third benefit identified in this study was that an HBCU IEP could increase Black interpreters,
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teachers, researchers, mentors, networking, and the creation of more organizations. How did
this play out at BSCC? Sue Scott recruited Jackie Bruce on the administrative front. Students
need to see themself reflected as leaders. Survey responses included: “…that would have
added dynamic to my interpreting career”, “I am a Black interpreter educator, and I would
love to see and be a part of an HBCU IEP Program”, “Students would have better access to
professors, role models, and mentors who looked like them.” It was that same collective
hopeful feeling when we witnessed Obama elected as President. Other survey responses such
as, “An IEP at an HBCU will show students the possibilities of becoming an interpreter”,
“May help recruit other Black students” is evident in Lee Stoutamire’s relationship with Gerii
Jackson. Gerii Jackson, a Black woman, was going through BSCC interpreter program,
mentored and recruited Lee into the interpreting profession—he did not even realize his
destiny was already planned out. Support is there for recruitment based on survey results.
Retention is also a defining barrier. An increase in numbers and representation in this sector
can result in “Higher rates of graduation from Black IEP students,” “Support,” and “Give us
more connection to our lesson.” There was an exhaustive feeling of being the “only one” in
the survey data. HBCU IEP can flip the narrative of being the “only one” to establishing
more organizations or collaborating with already established organizations. Several responses
mentioned maintaining a national/international network of Black interpreting professionals.
Racism/Microaggressions. Countless accounts of oppression, gaps in education, teachers
who cannot relate, lacking, blatant racism, appearance comments, reduced motivation,
exhaustion (racial battle fatigue) are reasons for needing a safe space. Lee recounts being
labeled “the angry Black man” at his workplace, triggering my similar work experience of
being called “an angry Black woman.” In addition to increasing numbers/representation, an
HBCU can provide a safe, nurturing space to learn how to navigate these encounters as an
empowered individual. We could also learn how to empower or, as one respondent said,
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“balance inequities as a Black interpreter with marginalized clients.” Respondents gave an
account of racially traumatic events such as, “Bias due to hair, skin color, clothing, speech,
processing, and more”, “Up to me to "explain my blackness" and in some cases defend it”,
“Experienced racist attitudes and comments I received at Gallaudet”, “Before I realized the
world of interpreting is not made for my skin color”, and “We are not taken as seriously and
judged more harshly for our skills mostly by white peers and/or white Deaf community
members.” A safe space at an HBCU IEP gives a place to assess based on skill set, not skin
color.
Program Structure. Program structure appeared as a subtle theme. It served as a reminder of
the underlying, crucial role of the program location, tuition costs, recruitment practices,
curriculum, and program administration and faculty. BSCC’s location was ideal as it served
as a hub for Deaf community members to congregate. It also provided a collaborative
environment whereby Deaf people would educate future interpreters. Some responses from
the survey mentioned that an HBCU IEP should be Deaf led/run from the directors to the
educators. However, being in a rural city such as Mobile, AL, it did not draw large student
numbers. The recruitment efforts Sue mentioned did not help to increase numbers. Survey
responses provided a perspective to start recruiting in high schools with a large Black
demographic to draw students into the profession. It was also a battle to recruit educators to
teach in Mobile. Lee and some survey responses offered the idea of an online option to levy
effects from relocation. There were mixed results in terms of tuition costs. Some felt that
HBCUs are just as expensive, while others noted the plethora of scholarships, grants, and
financial aids to students. What type of education can an HBCU provide? According to the
survey data, here are some takeaways, “Qualifications and rigor of the program and
professors,” “Rigorous academic standards at an HBCU,” and “Curriculum would include
culturally relevant pedagogy.” Interviewees mentioned that BSCC was not a four-year
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program, but they all agreed that interpreting is a field requiring years of training. Dr. Bruce
gleamed about the fun she had at BSCC because of the assistance from the administration.

CHAPTER 6: CONCLUSION
If you don’t understand us and understand what we’ve been through, then you
probably wouldn’t understand what this moment is about. This is home. This is where
we from. This is where we belong.

–Master P, A Seat at the Table

Recommendations
Implications for Anti-Racist Educational Framework in Current IEPs. An antiracism education shows ‘how’ racism in current IEPs is taking place by way of place through
the history of Deaf education and interpreter education. For example, the standardization of
ASL, likened to standard English, forces students to assimilate. One trickled-down result is
the archaic grading systems implemented with bias against BIPOC students—i.e., signing
space, hair texture, contrasting colors to skin tone, and cultural accents/dialects when voicing.
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Based on the literature review, here is my list of racial familiarities within IEPs under an antiracist lens:
•

Lack of racial identity support

•

Standard way of signing/interpreting

•

Two cultures: Deaf and Hearing; not enough exposure to racial/ethnic cultures

•

Lack of resources reflecting diverse signers

•

Avoidance of dialogue regarding racial/ethnic privilege, power, oppression

•

Majority White-female interpreter educators

•

General professional appearance vs. specific interpreter “look”

Coupled with a list of intersectionality (race, sex, class, national origin, and sexual
orientation) needs from CRT:
• Lack of male educators in IEPs, male interpreter mentors, and exposure to
male signers in IEPs
o Black, Hispanic/Latinx, Native American, Asian, Pacific Islander
o African, Caribbean, South American, Middle Eastern, etc.
• 6-year-old PPO (power, privilege, oppression) CEU requirement from RID
• Lack of sexual orientation support
• Lack of non-white LGBTQ educators in IEPs, interpreter mentors, and
exposure to respectful signs
• Lack of discussion of implicit bias
• Lack of understanding for immigrants in the Deaf community and interpreting
field
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It is a racially traumatic cycle reinforced by colleagues, Deaf consumers, professional
organizations, and certification rating agencies. We can address racist attitudes by assessing
how these learned norms have negatively affected some relationships between Black Deaf
consumers and white interpreters. One realm is register change. Black Deaf consumers are
seen as uneducated, ‘low,’ or with weak signer skills—not up to the standards imposed upon
them, so their register is lowered. As mentioned in the literature review, an indication of
racial battle fatigue are the behaviors exhibited by students in interpreter programs. Here is a
list based on the research by Smith (2004), as cited in Franklin (2016), who identified those
behaviors in students in higher education:
• Behavioral stress responses: regression in academic success, exhibition of
stereotype threat, impatience
• Psychological stress responses: fear, resentment, anger, frustration
• Physiological stress responses: high blood pressure, sleep disturbances
How do we reduce these inferiority notions while combatting what has been racially
familiar? RID’s 2015 national conference birthed the CEU requirement Power, Privilege,
Oppression (PPO) as an action call. However, with the recent events surrounding RID’s most
diverse board, it is clear we have barely cracked the surface of deep-rooted oppression within
the profession. As shown in Table 1, only 20 programs are CCIE accredited, meeting the
requirement for CCIE’s Standard 4.0: Faculty. Tenet 4.5 states:
The faculty are collectively diverse and/or the students have documented exposure to
individuals with diverse life experiences, perspectives, and backgrounds. Evidence
must include strategies and efforts to recruit and retain faculty members who are
diverse with respect to gender, race, ethnicity, and sexual orientation. The curriculum
materials and resources must reflect individuals with diverse life experiences.
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Evidence may also include information about faculty engagement and collaboration
with groups that expose students to diversity. (CCIE Accreditation Standards, 2019)
Are unaccredited interpreting programs not held to this standard? Proceedings of the Twelfth
National Convention Conference of Interpreter Trainers (CIT) and Dr. Jackie Bruce’s (1998)
recommendations/lists to recruitment and retainment suggestions for Black/African American
students as remediation towards this issue. Her list included: interpreting students mentor
beginning students, provide names of outside mentors whom students can call for support;
provide tutors; provide donations or sponsor students to attend National Black Deaf
Advocates, National Alliance Of Black Interpreters, or other minority conferences; bring in
speakers from diverse cultural groups to present; have a panel of diverse speakers discussing
how they began their career in the field of sign language interpretation; set up a chat room for
beginning African American / Black students with each other, and / or with professional
interpreters/transliterators; be sure students are aware of organizations (i.e., NAOBI, Asian
Pacific Conference).
Further research can expand on Williams (2016) findings regarding course requisites
across interpreting programs. A response from the survey, “Curriculum would also hopefully
have a social justice lens and include culturally relevant pedagogy.” Some programs offer
multiculturalism specific to the Deaf community and the field. The National Multicultural
Interpreter Project curated multicultural interpreter curriculum modules from a team with
racial/ethnic minorities representation. BSCC offered the 3-credit course ITP 227
Interpreting in the Multicultural Setting. In 2015, the NIEC (National Interpreter Education
Center) published emerging trends in interpreting education. The shift in the demographic
section of their report was more focused on immigration and its effects on interpreting
education and profession. NIEC’s 2016 Needs Assessment Report (Understanding the
challenges of interpreters of color) a needs assessment concerning interpreters of color. The
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needs assessment grouped all the racial minority groups of interpreters; needs of individuals
from Black, Hispanic, Latinx, Asian, Pacific Islander, Native American communities differ.
NCIEC is closed now.
Black Spaces. There are countless programs, organizations, agencies, and other
initiatives created for us, by us in places we were excluded from, cast out of, or limited in. I
will make mention of a few of these spaces with the understanding this list is not an allencompassing one: National Black Deaf Advocates (NBDA), Center for Black Deaf Studies,
Black Deaf Center, National Alliance of Black Interpreters (NAOBI), Randleman Program,
Accessible Integrated Media (AIM), Black Interpreters United, Inc., Secure Interpreting
Solutions, Pro Bono ASL, IAmMySister’sStrength, COMMUNITIES OF COLOR
OPERATING IN ALLYSHIP (COCOA) Language, Advocacy and Consulting, LLC,
Diversity Academy for Interpreters, and various Facebook Groups: Black Deaf Researchers,
AA/B Interpreters, Black American Sign Language, Black, and POC Deaf Corner, Reality of
ASL Interpreting: Black, Indigenous, People of Color (ROI BIPOC).
HBCU Roll Call. On campuses of HBCUs we learn using our language, celebrating
prestigiously and unapologetically (see any HBCU homecoming), and cultivating
unbreakable bonds, all surrounded by our rich history taught by us. Both interviewees and
survey participants expressed their support of having an HBCU interpreter education
program. It seems there would be high attendance in students and faculty if this option were
available. From FAMU to Howard to Texas A&M to Lincoln University to the University of
the Virgin Islands, which institution is an ideal fit? Who would leave their current careers
(which may include tenure ship) and home to lead? We need to consider HBCUs that already
have a bustling Black Deaf community in the vicinity. D.C. is the mecca for Black Deaf and
Black interpreters, the home to the Center for Black Deaf Studies. As we saw with BSCC,
Mobile had the backing of the Deaf community. Another consideration is the region of
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placement—north, south, or central. Below are two maps comparing the interpreting
programs survey participants Figure 13 attended and where current HBCUs are Figure 14.
Figure 13. Survey participants interpreter programs

Figure 14. HBCUs in the United States

An online education/distance option could be one solution. Even in the survey, some
people mentioned that an online option would be beneficial. However, it could be
counterproductive in the purpose of physically being on an HBCU campus. Culture was the
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main identified benefit from both survey participants and interviewees. We also saw in the
interviews how white students would just go to class instead of embracing the HBCU life.
Would starting as an online IEP at an HBCU be the route taken? There are pros and cons to
this modality. Let’s look at some factors that made Bishop State Community College's
interpreting program successful at an HBCU:
1) Support from administrators to have a free range of running the program: we would
need to devise a plan that also considers budgetary restrictions, CCIE accreditation, and
scholarship opportunities
2) Deaf community involvement: all interview participants mentioned they had Deaf
walk-ins because their campus was a physical place for members to congregate
3) Exposure and collaboration with diverse Deaf community members: various
signing styles and racial/ethnic backgrounds
4) Black faculty in the interpreting program: Dr. Jackie Bruce, Janice Rogers, and Lee
Stoutamire taught at BSCC
Limitations of the Study
This study aims to be part of growing literature about the Black Deaf community and
the Black interpreting community. There are limitations to this study due to time constraints
and the goal of this thesis. One of those limitations is including first-hand accounts of Black
Deaf HBCU alums. However, Dr. Lissa Stapleton is currently working on research relating to
Black Deaf/hard of hearing students who have attended an HBCU. Another avenue that not
explored is the relationships between HBCUs that are near interpreter education programs.
For example, the Hinds Community College-Raymond campus in Mississippi offers three
options for interpreter training: Career Certificate, Technical Certificate, and Associate of
Applied Science. About 22 miles west resides the Hinds Community College-Utica campus,
a recognized HBCU. Another example of this HBCU-IEP pairing is between illustrious icons
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Howard University and Gallaudet University, separated by 2 miles. The literature review
briefly touched on the relationship between HBCUs and the beginning of Black Deaf
education.
An insider’s look into Black interpreter educators needs to be explored in their
successes and challenges such as retention/recruitment, faculty support system, curriculum
development, and student interactions with students of similar (and different) racial
backgrounds. Further discussion on the benefits interpreting students receive at these
minority-serving institutions (MSIs) should be done in future research. Lastly, Bishop State
Community College (BSCC) interviews do not represent all narratives and attitudes.
However, we still need to honor these experiences shared at BSCC by Sue Scott and Dr.
Jackie Bruce– program administrators and Lee Stoutamire and Gordon Vernon–program
students.
Closing Thoughts for Future Studies
I have some considerations for future researchers that would want to expand on this
research. Regarding my survey, most of the responses were from southern regions across the
United States. Casting a wider net may yield more than 75 survey responses from more areas.
I am not privy to what progress has been made to create an IEP at an HBCU. Some
implications revealed through this research included but were not limited to 1) Black Deaf
community-led; 2) Understanding why recruiting Black people—educators and students into
this profession is intricate? --recruit and retain; 3) Location is of the utmost importance; and
4) Financial and curriculum support from an understanding administration. A study of the
direct correlation between the Black Deaf and Black hearing communities asks: ‘Why did
BSCC have a lot of white students?’ and ‘What was/is “unattractive” about the interpreting
profession to the Black [hearing] community?’ Black Deaf interpreters need a platform to
share their training experiences.
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Social media plays a massive role in growing awareness. A study can analyze the
influences of TikTok, Facebook, Instagram, Snapchat, and other outlets on the Black Deaf
community, Black ASL, and Black signers. This study can be applied to other racial groups
regarding other MSIs with interpreting education programs by assessing the benefits of
learning in such spaces. Lastly, interpreters are mainly bilingual. Another subgroup within
the ASL interpreting community is trilingual interpreters. Gloshanda Lawyer and Kenton
Myers recently published their 1st edition of guidance for trilingual interpreters as resources
are scarce. Would having an HBCU be a supportive hub for trilingual interpreters? Continue
current research of comparing the curriculum of all IEPs as it pertains to diversity, equity,
and inclusion, specifically towards racial minorities within the Deaf Community.
My journey shaped who I am. I do not regret my interpreter education because without
those experiences, I would not have been able to first-hand empathize with the stories shared
with me from the survey respondents. I believe this program should be for us and by us
remembering how it will benefit all communities. We can make it happen. I understand how
deep-rooted racist policies are in American culture and higher education and attending an
HBCU will not eradicate that. Here is what an HBCU education can give you: confidence to
be your full self, to embrace your culture unapologetically, awareness in a nurturing
environment, to provide ways to navigate after-college career, to see yourself in
administrative positions, and high level of scholarship. The literature review showed that the
needs of the Black community—from Deaf culture to the interpreting profession to
interpreter education are not being met. It is time for another HBCU interpreter education
program. Let us build our own table. Keep an open invitation. There is a seat available for
you.
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Walk in your ways so you won't crumble (so you won't crumble)
Walk in your ways so you can sleep at night
Walk in your ways so you will wake up and rise
–Solange, A Seat at the Table
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APPENDIX A-Interview Questions-Administrators
1) How do you identify? racial, hearing status, socioeconomic, gender, identity
2) Tell me about your experience in developing the interpreting training program at
Bishop State Community College...Describe the professors, culture, language, etc.
3) What conflicts did you face (if any)? How did you handle it?
4) Can you describe when Sue Scott departed the program and passed the torch to you?
Your feelings? *Specific for Dr. Jackie Bruce
5) What were your biggest challenges? Retention rate? Admission? Recruitment
educators and students (Pros/Cons)
6) Do you believe having this program at an HBCU better prepared students to work for
a diverse Deaf community?
7) Why was the program dissolved? Would you have liked to have seen a four-year
program?
8) Why would it be important to have another interpreter program at an HBCU?
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APPENDIX B-Interview Questions-Alumni
1) How do you identify? racial, hearing status, socioeconomic, gender, identity
2) Tell me about your background-why you wanted to learn sign language, where you
learned, connections with the Deaf Community, why you wanted to become an
interpreter
3) Why did you decide to go to an HBCU?
4) Tell me about your experience at Bishop State Community College
-Describe the professors, culture, language, etc.
-Was the cohort you were in majority Black or White students?
-Do you feel like you experienced any challenges? (racially, internally, with other
students)
-Do you feel like the professors understood you and could connect/guide you as a
Black male?
-With the current climate in the United States regard race, class, and gender-- what
conversations did you have or wish you had to better prepare you as an interpreter?
5) In your opinion, what were the benefits that you received from attending this program
at an HBCU?
-Did you feel this program prepared you to interpret for Deaf people of color? If so,
how?
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APPENDIX C-Consent Forms

WESTERN OREGON UNIVERSITY
Division of Deaf Studies & Professional Studies
M.A. Interpreting Studies
Informed Consent for Research Involving Human Subjects
Title of Project:
One for us, by us: Why do we need an HBCU Interpreting Education Program?

Principal Investigator: Rencia Gravesande
e-mail: rgravesande19@mail.wou.edu
Cell Phone: (770) 820-3845
Background: This thesis project discusses the need for an interpreting education program at
an HBCU (Historical Black College and/or University). Currently, there are not any education
programs for sign language interpreters at these institutions. The questions addressed in this
project will be: 1) What are the benefits of having an IEP at an HBCU?, 2) Why is there a need
for our (Black/African American) own space?, and 3) If given the option would Black
interpreters have gone to an HBCU for their IEP?/Would current Black interpreting students?
Participants: Survey participants identify as Black and/or African American, are 18+ older,
and are sign language interpreters or sign language interpreting students who went through a
formal program.
Risks: The risks of participating are minimal. There are no physical risks associated with this
thesis project. It is important for you to understand that you may withdraw from the research
without prejudice or effect.
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Benefits: The benefits of participation include the advancement of research in Black/African
American sign language interpreters. Participation in this project will add to the collection of
research for this demographic. The researcher will greatly appreciate participation.
The results will be kept confidential (your name will not be recorded on the data sheets unless
consent is received).
This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). Should you have any questions or concerns
throughout the course of the study, you may contact Rencia Gravesande by phone or email. If you have questions/concerns regarding your treatment as a subject, you may
contact the Chair of the WOU Institutional Review Board (IRB) at 503-838-9200 or via
e-mail at irb@wou.edu.
You will be given a copy of this information to keep for your records.
I,___________________________, give my consent to participate in the research study
entitled “One for us: Why do we need an HBCU Interpreting Education Program?,” details of
which have been provided to me above, including expected benefits, risks, and potential
complications.
● I understand that there is no compensation being offered for participation in this
study.
● I understand that my participation in this survey is voluntary, that my refusal to
participate will involve no penalty or loss of benefits to which I am otherwise entitled,
and that I may discontinue participation without penalty or loss of benefits.
● I understand participants must be 18 years of age or older.
● I understand that in the unlikely event of physical injury resulting from research
procedures that payment for the medical care will be the responsibility of the subject.
Western Oregon University will not provide financial compensation for medical care.
(Return signature page to researcher; keep remaining pages for your records.)
___________________________
Participants Signature

I certify that I have explained to the above individual of the contemplated study and its risks
and potential complications.
___________________________
Principal Investigator
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WESTERN OREGON UNIVERSITY
Division of Deaf Studies & Professional Studies
M.A. Interpreting Studies
Informed Consent for Research Involving Human Subjects
Title of Project:
One for us, by us: Why do we need an HBCU Interpreting Education Program?

Principal Investigator: Rencia Gravesande
e-mail: rgravesande19@mail.wou.edu
Cell Phone: (770) 820-3845
Background: This thesis project discusses the need for an interpreting education program at
an HBCU (Historical Black College and/or University). Currently, there are not any education
programs for sign language interpreters at these institutions. The questions addressed in this
project will be: 1) What are the benefits of having an IEP at an HBCU?, 2) Why is there a need
for our (Black/African American) own space?, and 3) If given the option would Black
interpreters have gone to an HBCU for their ITP?/Would current Black interpreting students?
Risks: The risks of participating are minimal. There are no physical risks associated with this
thesis project.
It is important for you to understand that you may withdraw from the investigation without
prejudice or effect.
Benefits: The benefits of participation include the advancement of research in Black/African
American sign language interpreters. Participation in this project will add to the collection of
research for this demographic. The researcher will greatly appreciate participation.
The results will be kept confidential (your name will not be recorded on the data sheets unless
consent is received).

This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). Should you have any questions or concerns
throughout the course of the study, you may contact Rencia Gravesande by phone or email. If you have questions/concerns regarding your treatment as a subject, you may
contact the Chair of the WOU Institutional Review Board (IRB) at 503-838-9200 or via
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e-mail at irb@wou.edu. You will be given a copy of this information to keep for your
records.
I,___________________________, give my consent to participate in the research study
entitled “One for us: Why do we need an HBCU Interpreting Education Program?,” details of
which have been provided to me above, including expected benefits, risks, and potential
complications.
Please choose one of the following options to participate in an interview:
I,___________________________, give my consent to participate in an interview with the
principal investigator that involves the release of my identity.
OR
I,___________________________, give my consent to participate in an interview with the
principal investigator that does not release my identity. Instead, a pseudonym will protect my
identity.
● I understand that there is no compensation being offered for participation in this
study.
● I understand that my participation in this survey is voluntary, that my refusal to
participate will involve no penalty or loss of benefits to which I am otherwise entitled,
and that I may discontinue participation at any time without penalty or loss of
benefits.
● I understand participants must be 18 years of age or older.
● I understand that in the unlikely event of physical injury resulting from research
procedures that payment for the medical care will be the responsibility of the subject.
Western Oregon University will not provide financial compensation for medical care.
(Return signature page to researcher; keep remaining pages for your records.)
___________________________
Participants Signature
I certify that I have explained to the above individual of the contemplated study and its risks
and potential complications.
___________________________
Principal Investigator
APPENDIX D-Survey Form
One for us, by us: Why do we need an HBCU Interpreting Education Program?
Principal Investigator:
Rencia Gravesandee-mail:
rgravesande19@mail.wou.ed
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u Cell Phone: (770) 8203845
Background: This thesis project discusses the need for an interpreting
education program at an HBCU (Historical Black College and/or
University). Currently, there are not any education programs for sign
language interpreters at these institutions. The questions addressed in this
project will be: 1) What are the benefits of having an IEP at an HBCU?, 2)
Why is there a need for our (Black/African American) own space?, and 3)
If given the option would Black interpreters have gone to an HBCU for
their IEP?/Would current Black interpreting students?
Participants: Survey participants identify as 𝐁𝐁𝐁𝐁𝐁𝐁𝐁𝐁𝐁𝐁 𝐚𝐚𝐚𝐚𝐚𝐚/𝐨𝐨𝐨𝐨 𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀
𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀𝐀, are 18+ older, and are sign language interpreters or sign
language interpreting students who went through a formal program.
Risks: The risks of participating are minimal. There are no physical
risks associated with this thesis project.
𝐈𝐈𝐈𝐈 𝐢𝐢𝐢𝐢 𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢𝐢 𝐟𝐟𝐟𝐟𝐟𝐟 𝐲𝐲𝐲𝐲𝐲𝐲 𝐭𝐭𝐭𝐭 𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮𝐮 𝐭𝐭𝐭𝐭𝐭𝐭𝐭𝐭 𝐲𝐲𝐲𝐲𝐲𝐲 𝐦𝐦𝐦𝐦𝐦𝐦 𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰 𝐟𝐟𝐟𝐟𝐟𝐟𝐟𝐟 𝐭𝐭𝐭𝐭𝐭𝐭
𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫𝐫
𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰 𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩𝐩 𝐨𝐨𝐨𝐨 𝐞𝐞𝐞𝐞𝐞𝐞𝐞𝐞𝐞𝐞𝐞𝐞.

Benefits: The benefits of participation include the advancement of research
in Black/African American sign language interpreters. Participation in this
project will add tothe collection of research for this demographic. The
researcher will greatly appreciate participation.
The results will be kept confidential (your name will not be recorded on
the data sheetsunless consent is received).
This study has been reviewed and approved by the Western Oregon
University Institutional Review Board (IRB). Should you have any
questions or concerns throughout the course of the study, you may contact
Rencia Gravesande by phone or e-mail. If you have questions/concerns
regarding your treatment as a subject, you may contact the Chair of the
WOU Institutional Review Board (IRB) at 503-838-9200 or via e-mail at
irb@wou.edu.
You will be given a copy of this information to keep for your records.
𝐓𝐓𝐓𝐓𝐓𝐓𝐓𝐓 𝐬𝐬𝐬𝐬𝐬𝐬𝐬𝐬𝐬𝐬𝐬𝐬 𝐰𝐰𝐰𝐰𝐰𝐰𝐰𝐰 𝐜𝐜𝐜𝐜𝐜𝐜𝐜𝐜𝐜𝐜 𝐨𝐨𝐨𝐨 𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒𝐒, 𝐉𝐉𝐉𝐉𝐉𝐉𝐉𝐉 𝟏𝟏𝟏𝟏𝟏𝟏𝟏𝟏 𝐚𝐚𝐚𝐚 𝟏𝟏𝟏𝟏:𝟓𝟓𝟓𝟓𝟓𝟓𝟓𝟓. 𝐓𝐓𝐓𝐓𝐓𝐓𝐓𝐓𝐓𝐓 𝐲𝐲𝐲𝐲𝐲𝐲!
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* Required

I, _________________ , give my consent to participate in the research
study entitled “One for
us, by us: Why do we need an HBCU Interpreting Education Program?,”
details of which have been provided to me above, including expected
benefits, risks, and potential complications.
I understand that there is no compensation being offered for participation
in this study.
I understand that my participation in this survey is voluntary, that my
refusal to participate will involve no penalty or loss of benefits to
which I am otherwise entitled, and that I may discontinue participation
without penalty or
loss of benefits.
I understand participants must be 18 years of age or older.
I understand that in the unlikely event of physical injury resulting from
research procedures that payment for the medical care will be the
responsibility of the subject. Western Oregon University will not provide
financial compensation for medical care.
Consen
t Form

(Return signature page to researcher; keep remaining pages for your records.)
___________________________
Participants Signature
I certify that I have explained to the above individual of the contemplated study
and its risks and potential complications.
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_________________________
__ Principal Investigator
Link to consent form for your copy. Please send a copy to my e-mail that I can
have for my records. Thank you!:
https://docs.google.com/document/d/1Utd1MMyecKfMJ7_id_NT0m9fPHcQS_Vg_
TPXd4_HFps/edit? usp=sharing
PDF version: https://drive.google.com/file/d/1MmIROdT5ZjgRaxpstUxlJPJduNk7vPY/view? usp=sharing

1. Do you consent to this survey? Pick "yes" to confirm your e-signature. *

Mark only one oval.
Ye
s
No
Survey should take approximately 15-20 minutes to complete. Thank you!
The term Interpreter Education Program (IEP) is used throughout the survey. The terms
Interpreter Preparation Program (IPP) and Interpreter Training Program (ITP)are
understood to the investigator.

Background
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Running Head: FOR US, BY US: WHY IS IT TIME FOR AN INTERPRETING
EDUCATION PROGRAM AT AN HBCU?

2. How do you identify your race? *

Check all that apply.
Black
African
American
AfroLatin(o/a/x)
African
BiracialOther:

3. What is your hearing status? *

Check all that apply.
Deaf
Hard of
hearing
Hearing

4. What is your gender identity? *

1

ONE FOR US, BY US: WHY DO WE NEED AN INTERPRETING
EDUCATION PROGRAM AT AN HBCU?

2

Check all that apply.
Female
Male
Nonbinary
Other:

5. What state do you reside in? *

ALABAMA
AMERICAN SAMOA

ALASKA
ARIZONA

ARKANSAS

CALIFORNIA

COLORADO

CONNECTICUT

DELAWARE

DISTRICT OF C OLUMBIA

FLORIDA

GEORGIA

GUAM

HAWAII

IDAHO

ILLINOIS

INDIANA

IOWA

KANSAS

KENTUCKY

LOUISIANA

MAINE

MARYLAND

MASSACHUSETTS

MICHIGAN

MINNESOTA

MISSISSIPPI

MISSOURI

MONTANA

NEBRASKA

2
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NEVADA

NEW HAMPSHIRE

NEW JERSEY

NEW MEXICO

NEW YORK

NORTH CAROLINA

NORTH DAKOTA
OHIO

NORTHERN MARIANA
OKLAHOMA

OREGON

PENNSYLVANIA

PUERTO RICO

RHODE ISLAND

SOUTH CAROLINA

SOUTH DAKOTA

TENNESSEE

TEXAS

UTAH

VERMONT

VIRGINIA

VIRGIN ISLANDS

WASHINGTON

WEST VIRGINIA

WISCONSIN

3

WYOMING

6. Where did you go for your Interpreting Education Program (ITP,
IPP, IEP)? School name; city. *

7.

How many White professors did you have in your IEP? *
0
1
2

3
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3
4
5
6
7
8
9
10+

8. How many Black or African American professors did you have in your IEP?
*

0
1
2
3
4
5
6
7
8
9
10+

4
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9. Were you the only Black student in your IEP cohort? *

Yes

Skip to question 11

No

10.

If you chose "no" to the above question, how many Black students were in
your cohort?
1
2
3
4
5
6
7
8
9
10+

For us, by us

11.

Have you ever wanted to go to an HBCU? *
Mark only one oval.

5
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Ye
s
No
Indifferent

12.

If there was an HBCU with an IEP, would you go there if it existed? Why
or why not? Please explain your answer. *

13.

Do you believe there is a need for an IEP at an HBCU? Why or why not?
Please explain your answer. *

14.

Do Black interpreting students need their own space? *
Check all that
apply.
Yes
No
Indifferent
It depends

15.

What perceived benefits do you think there would be in attending an IEP
at an HBCU? *

Additional Comments
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16.

7

Any additional comments are greatly appreciated!

7

